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Today, in the United States, the juvenile crime rate is a national
disgrace. It has become one of the major social challenges facing this
country. Federal Bureau of Investigation Director J. Edgar Hoover has
issued some alarming figures about the spectacular rise in the number
of juvenile offenses and offenders, and the increase in major crimes by
youth.
Each year more than 400,000 boys and girls appear before the
juvenile courts of our nation; they equal 1.7 per cent of all children
between the ages of ten and seventeen - "the juvenile delinquency"
years. During the entire eight years in which the juvenile court holds
power over the conduct of children, the probability that a boy or girl
will appear in court is considerably increased over that which was
observed prior to World War II.
As the children born after World War II grow into childhood and
adolescence, the number of delinquent children may be expected to in¬
crease. By 1970, it is estimated that youth below age nineteen will
number forty million, and by 1980 about forty-seven million. In 1960,
there were about thirty million youth in this age bracket. Even though
the rate of delinquency may remain at 1.7 per cent per year, the actual
number of delinquents for whom police, juvenile court judges, child
1
2
guidance specialist, probation and parole officers will have to be
provided will be tremendously Increased.^
Conclusions drawn from the data presented in the report cited
above Indicated a national Increase in the juvenile crime rate. Such
statistics are showing us more and more clearly that criminality is a
developmental problem. Certain persons begin antisocial careers very
young. Sheldon and Eleanor Glueck found that almost half of their
carefully chosen samples of institutionalized delinquents had shown
the first clear signs of antisocial behavior before the age of eight.
In 88 per cent of the cases, the delinquent pattern was well es-
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tabllshed before puberty.
Crime is not something that erupts inexplicably during adoles¬
cence. There is also clear evidence that adult criminals are re¬
cruited from the ranks of the juvenile lawbreakers. Seeing the problem
in this way creates the proper framework for research on it.
Thousands of children who pass through the juvenile courts every
year are labeled "delinquent"; of these the boys, for the most part,
are charged with "stealing", and acts of "carelessness and mischief";
the girls constituting about one of every five children brought before
juvenile court, are charged with "running away", "being ungovernable",
and "sex offenses." In general, these children range in age from ten
to sixteen years,,though occasionally, a boy or girl younger than ten or
^Statistical Abstract of the United States (Washington: U. S.
Government Printing Office, 1959), p. 6.
2
Sheldon and Eleanor Glueck, Delinquency in the Making (New York:
Harper and Brothers, 1952), p. lii.
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older than sixteen is referred to the court. The largest number of
children are in the fourteen to sixteen year age group. In addition
there are thousands of difficult children who never get into court,
though they may present behavior problems quite as serious as those of
the children who do. Some of these maladjusted children are handled by
attendance officers or visiting teachers at schools, some by child-
guidance clinics or social agencies, some by the police with referral to
court. Others go unnoticed until too late. Some children may escape
a court experience because their families can obtain special care for
them; children whose families do not have resources, on the other hand,
are more likely to be referred to court or to be sent to Institutions
when they develop serious behavior problems. To a large degree it is a
matter of chance and of family or social resources whether the child is
brought to court or spared that ordeal.
These youthful offenders spend many hours in school classrooms;
thus providing opportunity for special guidance to be given by the
school. Authorities agree that unless a school is able to educate its
pupils to become competent and responsible citizens, the work done there
is of no real value to society. In fact, a school which fails to do
this has no real reason for existence.
The school occupies a poet strategic position in the community as
an aid to the prevention and ultimate control of delinquent behavior.
Its position must be one of leadership.
The schools have all the children of all the people, and are in
close contact with boys and girls over extended periods of time. They
have professional personnel trained and trainable for dealing with youth
4
and the problems of youth. It is therefore mandatory that the school
determine the causes of delinquent behavior among Its products and
potential products, and devise means of combatting the problem.
The writer accepts the premise that all behavior Is caused.
Further, behavior Is the product of all of the experiences of an Indi¬
vidual up to the moment the act occurs and that the underlying behavior
causes are fluid to the extent that future experiences are perhaps
altered or colored by their ramifying nature. Consequently, Individuals
who are successful will tend to view events and react to them In an
entirely different manner than those who have experienced failure after
failure. The Individual's approach to the situation, even a test Item,
may reflect underlying causes or characteristics that will chart a
road that may lead to a better understanding of the socially un¬
acceptable quirks In his personality. This latter notion Is the basis
for this proposed research.
Evolution of the Problem
The writer has for several years viewed with alarm the rapidly
rising rate of juvenile offenses among students who reside In the area
selected for this research. Whether or not these youngsters were just
plain bored or were reacting to pressure upon them to do what they can¬
not do or what they do not want to do, and have no Interest In trying
to do, were questions that were plaguelng and still are. It occurred
to the writer that In some way the basic concepts of these non-conforming
students must be at variance with those generally held and accepted by
society and that their level of personal and social adjustment must be
low. If more Information pertinent to these two suggested areas
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could be fathomed out about these non-conforming students, a better
understanding of them would result which in turn would be useful as a
deterrent to the rapidly rising crime rate.
Statement of the Problem
The problem Involved in this study was to determine the differences
between delinquent and nondelinquent youth as revealed by scores earned
on three psychometric Instruments.
Statement of the Purpose
The overall purpose of this study was to determine the differences
between scores made by two groups of students on three selected person¬
ality tests. The specific purpose was to pursue answers to the following
questions In reference to students who have court records.
1. Are the students without court records more or less
assertive?
2. Are they more or less cautious?
3. Are they more or less responsible?
4. Are they more or less stable emotionally?
5. Do they find It more or less easy to be friendly with
others?
6. Are they more or less interested in joining group activities?
7. Are they more or less adjusted to reality?
8. Do they have more or fewer conflicts in family relationships?
9. Are they more or less inclined to moodiness?10.Do they generally exhibit more or less conforming behavior?
6
Operational Definition of Terms
Significant terms used throughout this study are defined below:
1. A "delinquent" Is a minor who has exhibited behavior that
leads to official recognition through arrest, court ap¬
pearance, or Institutionalization.
2. A "nondelinquent" is a minor who has not received any
official recognition through arrest, count appearance, or
Institutionalization.^
3. "Ascendancy"refers to the activeness or assertiveness of
Individuals.^
4. "Sociability" refers to the gregariousness of indi¬
viduals.^
5. "Responsibility" Refers to the perseverance and determination
of an individual.
6. "Cautiousness" refers to ghe amount of care Individuals
take In making decisions.
7. "Personal Relations" refer to^an individual's ability to
respond and relate to others.
8. "Original thinking" refers to an individual's ability to
develop new ideas and concepts.^
9
9. "Vigor" refers to the vitality of an individual.
Grant S. McClellan, Juvenile Delinquency (New York: H. W. Wilson
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10. "Family-Relations" refer to the relationship between the
student and his family.
11. "Conformity" refers to the adjustment a student makes in
situations requiring responsible behavior.^
312. "Mood" refers to a student's usual emotional state.
13. "Leadership" refers to a student's ability to guide others.^
Contribution to Educational Knowledge
It is hoped by the writer that this study will be of value in the
following ways:
1. Provide additional information concerning pupils with
court records.
2. Contribute to the devising of means by which the de¬
linquent or delinquency prone students may be Identified
and helped early.
3* Provide information that will serve as a basis for the re-
evaluation of school experiences in the selected high school
in light of the present crime rate among the pupils.
Limitations of the Study
Findings from this study were only concerned with the data
gathered from the three inventories taken by the thirty-five students
with court records and the same data gathered for the group composed of
students with no court experience. Therefore, the study is limited to
the characteristics measured by the selected instruments.
Students Studied
The subjects were thirty-five students with court records and
Ralph F. Berdie and Wilburn L. Layton, Minnesota Counseling In¬





thirty-five students without court records attending S. H. Archer High
School, Atlanta, Georgia, for the second semester, 1966.
The subjects were selected by random sampling from the ninth grade
students who had been involved with the juvenile courts since being
members of the Archer High School student body.
A matching group of students without court records was selected.
The two groups were matched on the basis of sex. Intelligence quotients,
grade level and locality of residences.
Among the five hundred and eight ninth gradirs of Archer High
School, one hundred and five had court records. Thirty-five of these
pupils with court records were selected by random sampling and matched
on the basis of sex. Intelligence, grade level, and location of
residence with thirty-five pupils without court records. A discussion
of the occupational level of the household head was used as additional
descriptive data on the subjects who participated in this study.
The specific steps in the sampling process were:
1. The permanent record of each pupil chosen for the study was
examined.
2. The sex of each was noted.
3. The researcher also secured from the permanent record card
the intelligence quotient, location of residence and oc¬
cupation of the head of the household. These data were
utilized in matching and further describing the two groups
of pupils.
Instruments Used in the Study
Gordon Personal Inventory and Personal Profile
These Invedtories yield quick, convenient measures of eight per¬
sonality traits important in determining the adjustment of normal
9
Individuals In many social and educational situations. The traits In
the Inventory are Cautiousness, Original Thinking, Personal Relations
and Vigor; those Included In the Profile are designated as Ascendancy,
Responsibility, Emotional Stability, and Sociability.
These instruments employ force - choice items. The items were
chosen by means of factor analysis. Retest and internal - consistency
reliabilities of the eight factors scores of all mostly in the .80's.
Some appreciable intercorrelatlons among factors scores remain. Em¬
pirical validity data are promising but meager for the Profile and as
yet unavailable for the more recently published Inventory.^
The two Gordon questionnaires commend themselves favorably for
2
use when time is essential.
Minnesota Counseling Inventory
This inventory provides a means whereby teachers, counselors and
others working with high school age youth can acquire information about
personality dynamics, personality structure and personality problems





E. Adjustment to Reality
^Oscar Krisen Buros, The Six Mental Measurements Yearbook (Highland
Park, H. J.: Gryphon Press, Inc., 19^5)# P« 103*
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This instrument was used to determine the behavioral description
of the groups.
Total scores on the different scales were validated by comparing
random samples of students with groups nominated by teachers as out¬
standing examples of the trait question. Split-half and retest re¬
liabilities are satisfactory, but some of the scale intercorrelations
are about as high as their reliability coefficients. Retests after three
months show reliabilities in the .70-.80 range.^
The most reliable scales are Family Relationship, Social Re¬
lationship, Emotional Stability and Adjustment to Reality, with odd-
even coefficients all above .80 and ranging to a high of .95. But
the Conformity and Mood Reliabilities are rather low; the median of
the reported reliability coefficient is about .63. The "average"test
2
retest reliability of the validity scale is said to be about .65.
Research Procedure
The Descriptive-Survey Method of research, employing the specific
techniques of testing and statistical analysis was used to obtain the
data.for this study.
Operational Steps
The procedural steps to conduct this study were:
1. Permission to conduct the study was obtained from the
Atlanta Board of Education.
^Anastasl, op. cit.. p. 502.
2
Buros, op. cit.. p. 143.
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2. The related literature pertinent to this study was surveyed.
3. The subjects were selected by random sampling from among the
105 ninth grade students who have been Involved with the
juvenile courts since being members of the Archer High
School student body. Every third person was selected for
this study.
4. A matching group of students without court records was
selected. The two groups were matched on the basis of sex,
Intelligence quotients, grade level and location of re¬
sidence.
5. The three personality inventories were administered to both
groups of subjects.
6. The results of the Inventories were organized and treated
statistically. Statistical measures employed Included the
mean, standard deviation, standard error and Fisher's "t."
7. A verbal description of all the statistics used accompanies
each table and all measures presented.
Survey of Related Literature
What causes juvenile delinquency and what can we do to prevent it?
Why does one boy succumb to temptation of an unlocked car or un¬
protected goods and another ignore them? The delinquent act itself is
no clue.
We know that most of the delinquents who come before the courts
are underprivileged children from impoverished, over-crowded homes in
neighborhoods where demoralizing conditions exists. Many of these
children run about in gangs and have learned from others how to steal
a car or rob a drunk. Is the cause, then poverty? Slum conditions?
Bad companions? Then why is not everyone who has lived in the slum
delinquent?
Many delinquents are malnourished and undersize. Many suffer from
physical defects. Many seem dull and retarded in school. Is delinquency
12
then caused by physical or mental deficiency? But there are many
healthy, bright delinquents and only a small proportion of mental de¬
fectives get into trouble.
A large proportion of delinquents come from miserable homes - homes
that have been broken by death or desertion of a parent; deprived homes,
where-the mother may be Immoral and the father alcoholic or criminal;
homes where social values are cheap or altogether lacking. Is It then,
bad home environment? False standard of behavior? Then why does on@
child become a thief and another in the same family become a useful
citizen?
The Sociologist feels that the minority status (racist rejection)
that the Negro child occupies could be a major factor in the cause of
delinquency In Negro children. If this Is true why aren't all Negro
youth delinquents?
Many studies have been done In reference to the self-concept or
self-image of childffiq >and many psychologists believe It plays a major
role in determining If a child becomes delinquent or not.
These are a few of the questions that have puzzled all students of
delinquency. They Indicate the complexity of the problem. Countless
studies of delinquency have been made and countless causes listed. But
setting down relevant factors, even In an individual case, is only the
beginning of the search. It is necessary to understand what part these
factors played in shaping the particular delinquent's personality -
whether or not they become a dynamic force in his feeling and thinking,
propelling him into misconduct. In short, there is no one cause of de¬
linquency. There are many contributing causes, and for each child they
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vary In significance. To understand the delinquent behavior of an
individual child it is necessary to learn all about him. We must know
about his physical and mental make-up. We must know about the social
and psychological forces that have played upon him from the time he was
born. Above all, we must know how he feels about things, if we are to
understand what makes him the kind of person he is and what prompts him
to do the kind of things he does.
The literature pertinent to this study reveals that there is a
general consensus among writers that juvenile delinquency may occur in
any community affecting children of any religious belief, every socio¬
economic class, and each ethnic group. No area, no group is immune.
Well adjusted children are everyone's concern. In a democracy,
the general public as well as all levels of government are obligated
to provide facilities for rearing children - all children, to lead
happy or certainly useful adult lives.
Nevertheless, with a top-flight economy, many children are un¬
healthy, poorly educated, maladjusted emotionally, or habituated. As
Cavan sees it, common sense tells us not to expect perfection of
children or adults, but neither does it assent to routine acceptance of
human imperfection.^
Each year more than 400,000 boys and girls appear before the
juvenile courts of our nation; they equal 1.7 per cent of all children
between the ages of ten and seventeen - "the juvenile delinquency"
^Ruth S. Cavan, Juvenile Delinquency (New York: J. P. Llppincott
Company, 1962), p. 3.
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years. During the entire eight years In which the juvenile court holds
power over the conduct of children, the probability that a boy or girl
will appear In court Is considerably Increased over that which was ob¬
served prior to World War II.
As the children born after World War II grow into childhood and
adolescence, the number of delinquent children may be expected to in¬
crease. By 1970, it Is estimated that youth below age nineteen will
number forty million, and by 1980 about forty-seven million. In 1960,
there were about thirty million youth in this age bracket. Even
though the rate of delinquency may remain at 1.7 per cent per year,
the actual number of delinquents for whom police, juvenile court
judges, child guidance specialists, probation and parole officers will
have to be provided, will be tremendously Increased.^
Conclusions drawn from the data presented In the report cited
above Indicate a national Increase In the juvenile crime rate. The
local situation observed by the researcher will probably follow the
trend. Concern should not be lessened merely because similar situations
exist throughout the nation.
One of the most widely known works on Juvenile Delinquency Is a
study done by Glueck and Glueck. In this Investigation 500 delinquents
and 500 nondelinquents were studied, with extensive exploration into
the family backgrounds of the two groups, their physiques, their
health, certain aspects of their intelligence, their temperament and
their personality and character structures. The two study groups were
matched in terms of age, general intelligence (I.Q.), ethnic, racial
^Statistical Abstract of the United States (Washington: U. S.
Government Printing Office, 1959), p. 6.
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derivation and residence in economically and socio-culturally under¬
privileged areas of Greater Boston.
The findings given in summation by these two authors indicate that
the delinquents as a group were distinguishable from the nondelinquents
in the categories listed below:
1. Physically, in being essentially mesomorphic in con-
stfuction (solid, closely knit, muscular);
2. Temperamentally, in being restlessly energetic, impulsive,
extroverted, aggressive, destructive (often sadistic);
3. Attitude, by being hostile, defiant, resentful, suspicious,
stubborn, socially assertive, adventurous, unconventional,
non-submisslve to authority;
4. Psychologically, intending to direct and concrete, rather
than symbolic intellectual expressions, and in being less
methodical in their approach to problems;
5. Socio-culturally, in having been reared to a far greater
extent in homes of little understanding, affection,
stability, or moral fibre by parents usually unfit to be
effective guides and protectors.
Glueck and Glueck noted that the probability of juvenile crime is
dependent upon the interplay of the conditions and forces from all
1
these areas.
While the general plan for this study is not as involved as the
one done by Glueck and Glueck, the fourteen personality aspects which
are the concern of the writer direct themselves to some of the charac¬
teristics in the author's summation. The depth and breadth of the
Glueck's study made it a very strong reference point for the present
study.
Investigators have sought relationships between many different
factors and juvenile delinquency. Their labors have met with varying
^Glueck and Glueck, op. cit.. pp. 5-6.
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degrees of success. Merrill, in a study of 300 unselected juvenile
court cases matched with 300 nondelinquent youth by age, sex and
locality of residence, found that half the delinquent children came from
homes broken by the death of one or both parents, divorce, or separation.
Approximately a quarter of the nondelinquent group came from similar
homes. About 78 per cent of the delinquents came from homes in which
the discipline was outstandingly poor - that is, very lax, extremely
rigid, or very erratic. Poor discipline characterized only about 10
per cent of the homes of the nondelinquent group. Relationships de¬
scribed as kind and sympathetic existed between parents and children
for the majority of both groups. For about 22 per cent of the de¬
linquent group , however, parents were hostile toward their children,
the same was true of only 3 per cent of the nondelinquent group.^
Miller points out that the female based household may be of special
significance in the higher delinquency rates of lower class culture.
In this household a male acting in the father role is either absent
from home, only sporadically present, or when present, only minimally
or inconsistently Involved in the support and raising of children.
This household and pattern is prominent in the lower-class Negro urban
community. It is estimated that between 25 and 30 per cent of all
household units in lower-class urban neighborhoods particularly in and
around large housing projects, fall into this category. The psycho¬
social Implication of the female based household points to a number of
^aud A. Merrill, Problems of Child Delinquency (New York;
Houghton-Mifflin Company, 1947), pp. 66-72.
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hazards to healthy grovth and development of children and youth.^
Hathaway and Monachesl made a series of studies in which the
Minnesota Multlphaslc Personality Inventory was administered to over
4,000 ninth grade boys and girls in order to obtain a personality
picture before the age at which law-breaking is most frequent and
serious, and then compared those who subsequently became delinquent with
those who did not. Two years later the investigators checked juvenile
court records and compared MMFI scores for the groups. Delinquents were
. 2found to be unstable, aggressive, over-active and iapulsive.
Healy and Bronner recognized also that adverse home and neighbor¬
hood conditions account, in part, for the production of delinquency.
Most studies do not explain the reasons why of two yoiingsters living
under the same roof, one may become delinquent and the other remains
nondelinquent. Healy and Bronner attempted to answer that question.
These investigators matched siblings as closely as possible by age
and sex - 103 delinquents with 103 nondelinquents. Their findings
were that almost all of the dejLinquents had been blocked from satis¬
factory relationships in the family at some stage in their development.
On the other hand, the nondelinquents had usually been spared similar
frustrations.
Twenty-five of the 103 delinquents were classed as personality
deviates, whereas, the diagnosis of only two of the 103 nondelinquents
S/illiam Kvaraceus, “The Nature of the Problem of Juvenile De¬
linquency in the United States," The Journal of Negro Education, 3CXYIII
(Summer, 1959)> 193*
2
S. E. Hathaway and E. D. Monachesi, Analyzing and Predicting
Juvenile Delinquency (Minneapolis: Iftiiversity of Minnesota Press,
1953), PP. 17-ie.
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fell into this category. They also described forty-six of the 105 de¬
linquents as showing hyperactivity, over-restlessness, extreme physical
aggressiveness, great impulsiveness, or allied manifestations of above
normal characteristics. No nondelinquent was listed thus.^
Where a person lives or where he is reared has much to do with his
attitude, conduct or actions; it has been found that the environment
found surrounding public housing projects has many undesirable effects
upon the occupants. Students from housing projects were compared with
students from private homes, it was found that students from housing
projects exhibited poorer conduct, had more conflicts with law enforce¬
ment officers and had more suspensions from school than students
2
living in private homes.
There is a substantial amount of revealing information regarding
the emotional life of delinquents. Neumeyer classified the emotional
disturbances within delinquents into such divisions as: a keen feeling
of being rejected, deprived, insecure, unloved, not understood; deep
feeling of being thwarted other than affectionately; feeling of in¬
adequacies or inferiorities in home, school, or in relation to com¬
panionship or to sports; intense feelings of discomfort about family
disharmonies, parental misconduct, parental error of discipline or
^National Education Association, Schools Help Prevent Delinquency.
A Research Bulletin prepared by National Education Association
(Washington: N.E.A., 1953), pp. 116-17.
2
Preston Williams, "The Impact of Public Housing Projects Upon
Students of Lemon Street Public Schools, Marietta, Georgia, Term 1960-
61" (unpublished Master's thesis, School of Education, Atlanta
University, 1962).
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management, or other conditions of family life.
In a comparison study using a group of problem boys and a group
of non-problem boys on measured Intelligence, educational achievements
and personality adjustment, problem boys were found to be less stable
emotionally, had poorer social adjustment and more family conflicts.
There were no differences found in measured Intelligence, but the
2
educational achievement level was higher for the non-problem boys.
Inner tensions and emotional Instability as contributing factors
to delinquent behavior have been stressed by Clark, Slawson, Healy,
Bronner, Carr, and the Gluecks as being regarded as significant
characteristics of delinquents.
One theory that is stimulating some Important research is that of
Gough. He holds that what the delinquent really lacks, probably
because of the handicaps he suffers as a child, is role playing
ability. He is not able to take the point of view of other individuals
and groups, to sense how they feel about things, and to see himself as
3
others see him.
According to Clark, any theory which seeks to understand de¬
linquency in Negro youth must take into account our present knowledge
^Martin H. Neumeyer, Juvenile Delinquency in Modern Society (New
York; D. 'Van Nostrand Co., 1949), p. 79.
2
Edward Raymon Briscoe, "A Comparison Study of a Group of Problem
Boys and A Group of Non-Problem Boys on Measured Intelligence, Educa¬
tional Achievement and Personality Adjustment at the George Washington
Carver Boy's Club, Atlanta, Georgia, 1955-1956" (unpublished Master's
thesis, School of Education, Atlanta University, 1959).
H. G. Gough and D. R. Peterson, "The Identification and Measure¬
ment of Predispositlonal Factors in Crime and Delinquency," Journal
of Consulting Psychology. XV (Summer, 1952), 207-12.
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of the complex relationship between personality and minority status.
A study of the data dealing with the psychological consequences, on
concomitance of the American form of racial prejudice, discrimination
and segregation revealed that Negro children who are victims of these
forms of social pathology are burdened with deep feelings of In¬
feriority. There is a negative distortion In their Image of themselves.
Like all human beings, they require a sense of personal dignity, on
the other hand, the institutionalized forms of racist rejection deny
them this human dignity. This basic conflict about the worth of self
must be resolved or dealt with by some t3rpe of defense. Some children
may react by adopting overt, aggressive, hostile, and antisocial
1
patterns of responses.
Sterne points out the value of family relationships. He states
that:
Every person Is shaped by the people with whom he
has the closest contact. This is true for the nonde¬
linquent as it Is for the delinquent. Of all groups, the
family is first. From the outset, parents provide the
earliest guidance and discipline for the novice In human
society.
Many studies with reference to family disintegration as related to
juvenile delinquency have been done. Elliot and Merrill state in their
book. Social Disorganization that:
The family background of the child, more than any other
factor, tends to militate against his growing up successfully
without conflict with the law. In fact, the major handicap
Kenneth B. Clark, "Color, Class, Personality and Juvenile De¬
linquency, " The_Journal_of_Negro_Eduicay^, XXVIII (Summer, 1950),
p. 247.
2
Richard S. Sterne, Delinquent Conduct and Broken Home (New Haven,
Conn.: College and University Press, 1964), p. 21.
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of the delinquent child is that he did not choose his family
wisely,
Certain family relationships found associated with delinquency
are very prevalent among children reared In lower-class families.
For the most part, the families are disintegrated from the beginning
and the children have very little to build on.
In an Interview held with the manager of Perry Homes Housing
Authority, Mr. Smith, It was stated that 57 per cent of the household
heads in the housing project are females, who work to support on an
2
average from three to five children. The fathers are either dead,
divorced, or separated. Consequently, there are very few father
images and family completeness Is missing.
Dr. Richard Jenkins suggests that some delinquent acts are goal-
motivated and others are frustration responses. From these two basic
types, Jenkins' thesis proceeds to the observation that delinquency as
a frustration response occurs particularly in Individuals whose lives
have been lives of frustration, and that delinquency as a goal-
motivated response occurs particularly In those who have been exposed
to schooling In delinquent techniques.
He defines unsocialized aggressive children as those showing at
least three of such traits as assaultive tendencies, starting fights,
cruelty, defiance of authority, malicious mischief, and Inadequate
guilt feelings. Socialized delinquents, according to his definition,
evidenced such activities as bad companions, gang activities,
liable A. Elliott and Francis B. Merrill, Social Disorganization
(New York: Harper and Brothers, 1950), p. 17.
2
Interview with the Manager of Perry Homes Housing Authority,
February, 1966.
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cooperative stealing, habitual truancy, truancy away from home, and
staying out late evenings. His conclusions were that parental neg¬
ligence and exposure to delinquent behavior are predisposing factors
toward socialized delinquency, and that parental rejection Is a factor
predisposing toward unsoclallzed aggressive behavior.
This author points out that the typical background of the socialized
delinquent Is one of gross lack of supervision of his activities In an
overcrowded, often an Impoverished and usually a disorganized hcxne In a
high delinquency area. "He gravitates to the streets and to the street
gang. His delinquency Is learned, skillful, adoptive and planful."
The child showing unsoclallzed aggressive behavior was charac¬
terized by a background of overt parental rejection, particularly
maternal rejection from birth. The product of this background Is a
child of bottomless hostilities and endless bitterness, who feels
cheated In life, who views himself as the victim although he Is con¬
stantly the aggressor In his relations with others, who Is grossly
1
lacking a sense of guilt over his misconduct.
J. Edgar Hoover states:
I am convinced one of the most damaging accusations
Is the false teaching which tends to blame society for all
the Inconveniences, real or Imaginary, visited upon our
young people. Teenagers and their parents have been sub¬
jected to a fool-hardy theory which condones rebellious
conduct against law and order, or any regulatory measure
which restrict their whims, wishes, desires, and activities.
This astonishing belief has spread Into the school room,
the living room, the courtroom, and now Into the streets
of our nation In the form of wild drunken brawls. Society
has failed our youth, but not In the way many seem to think.
Rather, the direction has been In the failure to teach them
^Joseph H. Douglas, "The Extent and Characteristics of Juvenile
Delinquency Among Negroes.In the United States," The Journal of Negro
Education. XXVIII (Summer, 1959), 214-29.
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the meaning of discipline» restraint, self-respect, and
respect for law and order, and the rights of others.
Consequently, the lesson now is both painful and costly.
Maciver, commenting upon the courses of juvenile delinquency,
states: "Causation is a many sided affair; it must be reckoned with if
we are to approach a fuller understanding of why some young people
2
become delinquent and others do not."
Many authorities indicate that prevention is much more meaningful
than rehabilitation. The researcher agrees with this point of view.
Some ideas about prevention are given in the paragraphs below.
Bechtold holds that there are two major approaches to prevention.
The first involves the strengthening of all the community forces that
sustain healthy growth and development. Improving the quality of
family life, reinforcing the school program, enlarging health and
medical resources, developing more effective child and family welfare
services, expanding desirable recreation outlets, all add up to an
improved community program that would tend to inhibit the growth of
juvenile delinquency.
The second approach involves the early identification and de¬
tection of the delinquent or the youngsters who through cultural in¬
fluences and personal make-up become vulnerable, exposed, or sus¬
ceptible to patterns of norm-violating behavior. Bechtold recommends
the devices listed below:
1. Personal Index
^J. Edgar Hoover, "Warning to Parents Why the Young Go Bad,"
U. S. News and World Report. LXIX (September, 1965), 20.
2
Robert M. Maciver, The Prevention and Control of Delinquency
(New York: Atherton Press, 1966), p. 29.
24
2. Minnesota Multlphaslc Personality Inventory
3. Social Adjustment Inventory
4. StQglll Behavior Cards
5. Kvaraceus Scale and Checklist.
Dr, Deborah Wolfe makes the following statements relative to
juvenile delinquency:
The crime rate Is on the Increase. Its youthful counter-
part reflects the general condition of our society. As our
population Increases, the base of probable error multiplies
and we find ourselves In a seemingly, never ending maze.
Perhaps the pivotal agency In a unified community child-
welfare program Is the school. It reaches practically all
children at a relatively early period of their growth. If
It succeeds In helping them to develop Integrated per¬
sonalities, healthful habits, attitudes, and Interests, and
a sense of civic responsibility, it has won a major battle
in the prevention of delinquency.
If the school is to reach Its desired goal in Its program of pre¬
vention and control certain essential characteristics are necessary:
1. There should be a staff of qualified teachers. They
should be recruited on the basis of Interest In children and
the capacity to help them, and on a basis of general and
specific skills acquired through various professional train¬
ing programs.
2. Pupil personnel services for early identification,
referral, screening, diagnosis, and treatment, should be
provided and utilized. Such services should Include:
guidance counselors, school social workers, attendance
workers, psychologists, psychiatrist, health service workers,
and rehabilitation services for the physically handicapped.
3. Provisions should be made for those children and
youths who cannot adjust to regular school programs, through
such services as: special grouping through the regular school
program, supervised work-school programs, residential treat¬
ment centers on a twenty-four hour basis for children whose
home conditions or personal problems make this type of
treatment necessary, a work-learn outdoor experimental
school, or camping experience, and other experimental
^Mary Lee Bechtold, "Validation of K. D. Scale and Check List as
Predictors of Delinquent Proneness," Jouimal of Experimental Education.
XXXII (Summer, 1964), 81-84.
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4. The curriculum should be broad and flexible,
meeting the needs of every learner, remembering always; that
we teach children not subjects.
5. All of these above objectives may be achieved only
in an atmosphere of kindliness. Therefore, it Is the re¬
sponsibility of the administration and staff to create an
emotional climate which is Interesting, stimulating, but
accepting.
Since the school Is only one of the Institutions with
which the child comes Into contact. It can only do Its part
and work cooperatively with all other Individuals and groups
dedicated to the development of the future citizens of our
great country and world,^
Experts agree that there is nosihgle cause or specific set of
causes explaining the occurrence of juvenile delinquency; that It Is
a result of many factors which vary In their Influence from Individual
to individual. Research has not as yet gone far enough to be able to
determine with any satisfactory degree of exactness why two Individuals
apparently living under the same general conditions behave so dif¬
ferently that one becomes a delinquent and the other does not. It is
known, however, that delinquency is a product of personal and social
disorganization Involving personality disorganization Involving per¬




Wolfe, op. clt., 89-92,
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Charles H. Thomas, "Juvenile Delinquency Among Negroes in the
United States," The Journal of Negro Education. XXVIII (Summer,
1959), 188.
CHAPTER II
PRESENTATION AND INTERPRETATION OF DATA
Introduction
The study planrevDJ.Yes around the notion that the difference In
scores made by components of two selected groups on three personality
Inventories will provide data that may be useful In finding solutions
to the problem. These data are so treated as to show total group
differences as well as sex differences In responses observed among the
group members. The care with which the student samples were matched
leads the writer to accept confidence In the theory that Inferences
I
can be made that will add to ones ability to understand similar
groups.
The choice of data-gatherlng Instruments was based upon the
writers' belief that certain characteristics covered by these chosen
devices are fundamentals of total personality. The Instruments used
were: (1) Gordon Personal Profile. (2) Gordon Personal Inventory, and
(3) Minnesota Counseling Inventory.
The administration of these Instruments closely followed the
procedures suggested by the authors. However, subjects with low In¬
telligence levels and reading difficulties were given the help they
required In Individual rather than group test sessions. The necessary
statistics were employed to show score differences, If any, that
existed on these three personality Instruments. Significance level was
26
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set by the writer at 5 per cent, and is declared when "t" is 1.99 or
larger*
Organization and Treatment of Data
Tables 1 and 2, pages 28 and 29, show the distribution of the basic
factors chosen for the purpose of matching the two groups used for this
research. The factors are; sex, grade level, locality of residence,
and Intelligence quotients. Each group was composed of twenty-one
Biales and fourteen females* Previous mention was made of the fact that
all subjects are on the ninth grade level, and their place of residence
is Perry Homes, a federal housing project.
The intelligence quotients for the two groups as shown in the two
tables differ only in terms of chance factors. The nondelinquent group
scores ranged from a high of 100 to a low of fifty-nine, and the de¬
linquent group scores from 100 to a low of fifty-eight* Although there
was a small difference between the mean score of the delinquent group
and the mean score of the nondelinquent group, it was much below the
level stipulated for significeuace by the writer.
A comparison of I.Q. scores for the two groups is presented in
Table 3, page 30. The small size of "t" lends substantial support to
the contention that scores made on subsequent tests will not be affected
by variance in intelligence levels.
It has been previously established that the subjects used in this
study were randomly sampled from a ninth grade grouping of more than 500
students. There was great variance in their chronological ages which
appears to be expected among students who are frequently involved with
the law and those who manage to conform to that which society deems
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TABLE 1
INTELLIGENCE QUOTIENTS, SEX, GRADE LEVEL, AND LOCATION OF
RESIDENCE - NONDELINQUENTS
Pupil Grade Sex I.Q. Location o£ Residence
1 9 M 59 Perry Homes
2 9 F 83 Perry Homes
3 9 M 62 Perry Homes
4 9 M 73 Perry Homes
5 9 M 68 Perry Homes
6 9 F 89 Perry Homes
7 9 F 65 Perry Homes
8 9 M 61 Perry Homes
9 9 M 65 Perry Homes
10 9 F 76 Perry Homes
11 9 M 61 Perry Homes
12 9 F 65 Perry Homes
13 9 F 74 Perry Homes
14 9 M 84 Perry Homes
15 9 M 62 Perry Romes
16 9 F 78 Perry Homes
17 9 M 63 Perry Homes
18 9 M 63 Perry Homes
19 9 F 78 Perry Homes
20 9 F 89 Perry Homes
21 9 F 80 Perry Homes
22 9 M 62 Perry Homes
23 9 M 94 Perry Homes
24 9 F 72 Perry Homes
25 9 M 73 Perry Homes
26 9 M 77 Perry Homes
27 9 F 81 Perry Homes
28 9 M 73 Perry Homes
29 9 F 72 Perry Homes
30 9 M 96 Perry Homes
31 9 M 80 Perry Homes
32 9 M 90 Perry Homes
33 9 F 76 Perry Homes
34 9 M 100 Perry Homes
35 9 H 83 Perry Homes
Number 35 Mean I.Q. 72.30
Males 21 S.D. 10.14
Females 14 SEm 1.70
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TABLE 2
INTELLIGENCaE QUOTIENTS, SEX, GRADE LEVEL, AND LOCATION OF
RESIDENCE - DELINQUENTS
Pupil Grade Sex I.Q. Location of Residence
1 9 M 58 Perry Homes
2 9 F 83 Perry Homes
3 9 M 62 Perry Homes
4 9 M 73 Perry Homes
5 9 M 68 Perry Homes
6 9 F 89 Perry Homes
7 9 F 65 Perry Homes
8 9
, M 61 Perry Homes
9 9 M 69 Perry Homes
10 9 F 76 Perry Homes
11 9 M 68 Perry Homes
12 9 F 66 Perry Homes
13 9 F 75 Perry Homes
14 9 M 84 Perry Homes
15 9 M 62 Perry Homes
16 9 F 78 Perry Homes
17 9 M 61 Perry Homes
18 9 M 73 Perry Homes
19 9 F 78 Perry Homes
20 9 F 89 Perry Homes
21 9 M 80 Perry Homes
22 9 M 62 Perry Homes
23 9 M 94 Perry Homes
24 9 F 72 Perry Homes
25 9 M 74 Perry Homes
26 9 M 78 Perry Homes
27 9 F 82 Perry Homes
28 9 M 73 Perry Homes
29 9 F 72 Perry Homes
30 9 M 76 Perry Homes
31 9 M 80 Perry Homes
32 9 M 100 Perry Homes
33 9 F 76 Perry Homes
34 9 M 95 Perry Homes
35 9 M 82 Perry Homes
Number 35 Mean I.Q. 72.0
Males 21 S.D. 10.29
Females 14 SE„ 1.70
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TABLE 3
A COMPARISON OF THE OTIS QUICK-SCORING MENTAL ABILITY
TEST SCORES
Group Mean I.Q. S.D. S.E.„ S.E.. "t”m a
Nonde1inquent 72.3 10.14 1.70
.30 .125
Delinquent 72.0 10.29 1.70
acceptable. The seventy selected students had residence in the same
Federal housing complex and had access to the same meager facilities
that are provided for recreational purposes. They were representa¬
tives of families that operate within the same minimum and maximum
income level set for occupancy of federally sponsored housing.
Twenty of the seventy students comprising the study, had no father
image in the home. This lack of patriarchal influence was observed
more frequently among the nondelinquent students than among those who
presented socially unaccepted behavior. There was a difference be¬
tween the groups, however, as relates to number of female household
heads who were on Federal subsistence programs, and this difference,
though small, favored the nondelinquent group.
Data presented in Table 4, page 31, reveal that the overall employ¬
ment picture slightly favored adults who headed the households of the
nondelinquent student group. The jobs held by the chief breadwinners
of these seventy families were service in nature and were at an
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employment level that required little or no formal training. Many of
them were seasonal, or, were at that time, rapidly becoming marginal
occupations.
TABLE 4
EMPLOYMENT LEVEL OF HEADS OF HOUSEHOLD
Occupation Nondelinquent Delinquent
Number Per Cent Number Per Cent
Skilled occupations 5 14.30 4 11.40
Semi-skilled occupations 9 25.70 9 25.70
Unskilled occupations 14 40.00 15 42.80
Unemployed 6 17.10 7 20.00
Total 34* 97.10 35 99.90
ic
The head of one household is enrolled in MDTA program.
The living areas for these families were classified as a densely
populated one, as families housed here tended to be large. Roaming
groups of teen-agers, in search of something to do, are frequently
observed.
The Gordon Personal Profile
This profile purports to measure the degree of possession of four
personality traits, namely; Ascendancy, Responsibility, Emotional
Stability and Sociability. As in each of the selected personality
inventories, every trait division was statistically treated to show
differences in scoring between the total delinquent and nondelinquent
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groups, between the different sexes In composition of each group, and
between the same sex across groupings. Noting these differences in
mean scores formed a base upon which the writer constructed a workable
Image of the delinquent or the delinquency prone student. Table 5,
page 33, summarized the score distribution for the two student groups
in each area.
Ascendancy
Several facets of personality are Included In the factor termed
Ascendancy by the authors of this personal profile. Individuals
scoring high on this part of the inventory Indicate that they are self-
assured and assertive, assume active rather than passive roles and show
some capacity for making Independent decisions. When comparing the
mean scores of the two groups, the writer found that the nondelinquent
group scored higher than the delinquent group In this area. The mean
score for the nondelinquent group exceeded the mean score for the
delinquent group by 1.90 points. However, this difference was
not statistically significant at the 5 per cent level of confidence.
Comparison of mean scores of the male subjects, showed that the
mean score of the nondelinquent group exceeded the mean score of the
delinquent group by .70 points. This difference was not significant
at the 5 per cent level of confidence.
The mean scores of the fourteen females comprising the nonde¬
linquent group upon comparison with the mean scores of the fourteen
females comprising the delinquent group revealed that the mean score
for the delinquent group exceeded the mean score for the nondelinquent
group by .40 points. This difference was too small to be significant
GROUP SCORES ON THE GORDON PERSONAL PROFILE
Delinquent Group Nondelinquent Group
Ascen- Responsi- Socia- Emotional Ascen- Responsi- Socia Emotional
dancy bility bility Stability dancy bility bility Stability
Mean 23.90 21.90 22.50 22.10 25.20 23.25 24.90 26.60
S.D. 3.16 4.24 4.12 4.00 2.82 4.70 4.47 3.31
S.E. .53 .70 .69 .61 .48 .80 .75 .57
m
.70 1.06 1.00 00•
Dm 1.30 1.35 2.40 4.50
tl^fl 1.85 1.28 2.40* 5.42*
4?
Significant at the 5 per cent level of confidence.
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at the 5 per cent level of confidence.
A comparison of mean scores of nondelinquent boys with nondelin¬
quent girls revealed that the mean score for the girls exceeded the
mean score for the boys by 1,10 points. This difference was not sig¬
nificant at the 5 per cent level of confidence. Consequently, the
writer Infers equal distribution of the trait Ascendancy among these
two groups.
The mean score for the nondelinquent girls exceeded the mean score
for the delinquent boys by 1.00 points. This difference was not
significant at the 5 per cent level of confidence. Yet, one must note
that some difference In the spread of the trait ascendancy did exist
between these two groups and that this difference, although Insigni¬
ficant, favored the females.
The mean score for the delinquent girls exceeded the mean score
for the nondelinquent boys by 1,50 points. Again, this difference was
not significant at the 5 per cent level of confidence. It was noted,
however, that the observed difference favored delinquent girls.
The mean score for delinquent girls exceeded the mean score for
delinquent boys by 2.20 points. This difference was significant at
the 5 per cent level of confidence. Consequently, the writer Inferred
that sex differences existed relative to degree of possession of the
trait ascendancy.
While the difference In response patterns of the delinquent and
nondelinquent females was small, that which was computed favored the
delinquent girls. This means that delinquent females of this sample
tended to be less passive than nondelinquent females.
There was some validation of the projected notion of sex
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differences in responses expressed earlier, derived from additional
mean score comparison. The delinquent girls were more assertive than
either the male groups. Their scores were significantly higher than
those made by delinquent males, in fact, the delinquent girls out
scored all other groups in this area. Females, generally made higher
scores than males in the Ascendancy trait scale.
Responsibility
The implication of this characteristic is that the nondelinquent
group members were more able to stick to a job assignment, were more
persevering and determined than members comprising the delinquent group.
The mean score difference on this personality trait was 1.35 points in
favor of the nondelinquent group. This difference was not statistically
significant at the 5 per cent level of confidence.
The Gluecks, in a study of more than 1000 juveniles, 500 of which
had court records, found that delinquents made high excitability scores
and scored low in the area of perseverance and determination.^
In the area of Responsibility, when the twenty-one males that
comprise the delinquent group were compared with the twenty-one males
that make up the nondelinquent group, the nondelinquent group made
higher scores. The mean score for the nondelinquents exceeded the
mean score for the delinquents by 2.90 points. This difference was
statistically significant at the 5 per cent level of confidence.
When the fourteen females who make up the delinquent group were
compared with the fourteen females comprising the nondelinquent group,
the nondelinquent females scored higher. The mean score for this group
^Sheldon and Eleanor Glueck, Delinquency in the Making (New York:
Harper and Brothers, 1952), pp. 5-6.
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exceeded the mean score for the delinquent group by 1»50 points. This
difference was not significant at the 5 per cent level of confidence.
Upon comparison of the mean scores of the nondelinquent boys with
nondelinquent girls the writer found that the mean score for the girls
exceeded the mean score for the boys by 2.50 points. This difference
was significant at the 5 per cent level of confidence. These girls,
then, were adjudged to possess more of that which comprised the trait
Responsibility than the males of the nondelinquent group.
The mean score for delinquent boys was compared with that of the
nondelinquent girls. This score treatment showed that the mean score
for the girls exceeded the mean score for the boys by only .40 points.
This small difference was not significant at the 5 per cent level of
confidence. The writer Inferred equality In possession of this trait
between these two groups.
When comparing delinquent boys with delinquent girls the writer
observed that the mean score for the girls exceeded the mean score
for the boys by 1*10 points. This difference was not significant at
the 5 per cent level of confidence. Here again, one may Infer that
the females tended to be more responsible than the males but not sig¬
nificantly so.
The mean score for the nondelinquent boys exceeded the mean score
for the delinquent girls by 4.00 points. This difference was signi¬
ficant at the 5 per cent level of confidence. A difference this size
allows one to Infer existence of a decided sex difference In this
trait for these two groups. They were closely followed, score-wise,
by the delinquent boys. The nondelinquent boys scored significantly
higher than either of the two female groups. The Inference, then. Is
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that the nondelinquent boys were markedly more responsible than any of
the other groups used In this part of the study.
Emotional Stability
High scores are generally made by Individuals who are well-
balanced, emotionally stable, and relatively free from anxieties and
nervous tension. Low scores are associated with excessive anxiety,
hypersensitivity, nervousness and low frustration tolerance.
In comparing the total nondelinquent group with the total delin¬
quent group, the writer found that the nondelinquent group made higher
scores. The mean score difference between the two groups was 4.50
points. This difference favored the nondelinquent group. It was
statistically significant at the 5 per cent level of confidence.
Consequently, the trait Emotional Stability was possessed to a sig¬
nificantly higher degree by nondelinquents than delinquents.
Healy and Bronner, In a study of 210 siblings, 105 delinquents
and 105 nondelinquents described the delinquent as showing hyper¬
activity, over restlessness, extreme physical aggressiveness, great
Impulsiveness, or, allied manifestations of above noitnal characteristics.
Low scores made by the delinquent group In this studjr may elicit the
same Interpretation.
The twenty-one nondelinquent males outscored the twenty-one de¬
linquent males, the mean score of the nondelinquent group exceeded the
mean score of the delinquent group by 3.40 points. This difference was
^National Education Association, Schools Help Prevent Delinquency.
A Research Bulletin prepared by National Education Association
(Washington: N. E. A., 1953), pp. 116-17.
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statistically significant at the 5 per cent level of confidence*
The females comprising the nondelinquent group made higher scores
than the females comprising the delinquent group. The mean score dif¬
ference of the nondelinquent group exceeded the mean score difference
of the delinquent group by 3*20 points* This difference was statisti¬
cally significant at the 5 per cent level of confidence*
When nondelinquent boys were compared with nondelinquent glrls^
the mean score for the nondelinquent girls exceeded the mean score for
nondelinquent boys by 2*kO points* This difference was significant at
the 5 per cent level of confidence*
When delinquent boys were coiEpared with nondelinquent girls^ the
mean score for the nondelinquent girls exceeded the mean score for the
delinquent boys by 1*00 points* This difference was not significant
at the 5 per cent level of confidence*
In comparing nondelinquent boys with delinquent glrls^ the mean
score for the nondelinquent boys exceeded the mean score for the
delinquent girls by 5*60 points* This difference was significant at
the 5 per cent level of confidence*
When delinquent boys were compared with delinquent girls, the mean
score for the delinquent boys exceeded the mean score for the delinquent
girls by 2*20 points* This difference was significant at the 5 per
cent level of confidence*
Emotional Stability is one of the factors that has been used as
a basis for conparison in many studies* Healy and Bronner cosoipared
a group of delinquents and nondelinquents with their siblings and found
differences in the way they responded to what seemed like very similar
external circvusstances* Elmotionally, the delinquents were much more
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disturbed. Hathaway and Monachesl, in administering the MMPI, found
the same sort of difference pointing to Instability, coupled with
active aggressiveness and Impulsiveness in the delinquent group.^
Sociability
High scores are made by individuals who like to be with and work
with people, and, who are gregarious and sociable. When comparing the
two groups, the writer found that the nondelinquents scored higher
than the delinquents in this area. The mean score for the nondelin¬
quent group exceeded the mean score for the delinquent group by 2.40
points. This difference was statistically significant at the 5 per
cent level of confidence. If the inventory measures what it purports
to measure, the delinquents in the sample are more apt to avoid social
relationships.
The twenty-one nondelinquent males made higher scores in the area
of sociability than the twenty-one delinquent males. The mean score
for the nondelinquents exceeded the mean score for the delinquent
group by 2.70 points. This difference was statistically significant
at the 5 per cent level of confidence.
The fourteen nondelinquent females made higher scores than the
fourteen delinquent females. The mean score of the nondelinquent group
exceeded the mean score for the delinquent group by 2.70 points. This
difference was statistically significant at the 5 per cent level of
confidence.
When comparing nondelinquent boys with nondelinquent girls, the
^S. R. Hathaway and E. D. Monachesi, Analyzing and Predicting
Juvenile Delinquency (Minneapolis: University of Minnesota Press,
1953), pp. 17-18.
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mean score for the girls exceeded the mean score for the boys by 1,00
points* This difference was not significant at the 5 per cent level
of confidence.
In comparing the delinquent boys with the nondelinquent girls,
the mean score for the nondelinquent girls exceeded the mean scores
for the delinquent boys by 3,70 points. This difference was signi¬
ficant at the 5 per cent level of confidence.
Nondelinquent boys out scored delinquent girls, the mean score
for the nondelinquent boys exceeded the mean score for the de¬
linquent girls by 1,70 points. This difference was not significant
at the 5 per cent level of confidence.
When comparing delinquent boys with delinquent girls, the mean
score for the delinquent girls exceeded the mean score for the de¬
linquent boys by 1.00 points. This difference was not significant at
the 5 per cent level of confidence.
High sociability scores were supposedly made by persons who are
naturally gregarious and sociable. One would expect those who made
high Ascendancy scores to have lower scores on the Sociability Scale
as facets of personality such as self assertiveness and aggressiveness
that are embodied in Ascendancy Scores do not lend themselves to
sociability.
The nondelinquent girls made the highest sociability scores. The
difference between mean scores for male and female delinquents was the
same as that computed for nondelinquent males and nondelinquent
females. Both male and female nondelinquents were higher on the socia¬
bility scores than were the delinquent males and females.
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The Gluecks's found delinquents as a group to be extroverted,
hostile, defiant, stubborn and suspicious when compared with non-
delinquents.^ These traits would make it difficult for one to be
accepted by his peers. It would also be difficult for an individual
who is extremely extroverted to make friends.
Gough holds that what the delinquent really lacks is role playing
ability. He is not:able to take the point of view of other individuals
and groups, to sense how they feel about things, and to see himself
as others see him. This inability makes for poor relationship with
2
oneself as well as others.
Scores made by the twenty-one males comprising the nondelinquents
were statistically compared with those scores made by the twenty-one
male components of the delinquent group. The delinquent males made
lower scores on each of the four aspects of personality measured by
this inventory. Their scores were significantly lower in the areas of
Responsibility, Sociability, and Emotional Stability.
Table 6, page 42, shows the distribution of scores for both
groups. A comparison of mean scores depicted in Table 5 and 6, reveals
less difference between males in their responses en Ascendancy than
those observed between the total groups. These two observations gave
rise to the notion Chat a probable marked difference exists in responses
by sexes in the areas of Ascendancy and Responsibility. The aspects
of personality that comprised the syndromes designated as Responsibility,
^Glueck and Glueck, op. cit., pp. 6.
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H. G. Gough and D. R. Peterson, "The Identification and Measure¬
ment of Predispositional Factors in Crime and Delinquency," Journal
of Consulting Psychology. .XV (Summer, 1952), 207-12.
SCORES FOR MALE SUBJECTS ON THE GORDON PERSONAL PROFILE

















Mean 20.50 22.10 22.00 23.00 21.20 25.00 24.70 26.40
S.D. 1.41 4.79 4.47 3.74 2.90 2.22 3.31 3.16
S.E. .31 1.03 .95 .72 .70 .48 .74 .75
.70 1.24 1.20 1.04
.70 2.90 2.70 3.40
11^ It 1.00 2.33* 2.25* 3.26*
Significant at the 5 per cent level of confidence.
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Sociability, and Emotional Stability varied substantially in favor of
the nondelinquent males.
The delinquent males of this sample were less socially assertive
than those studied by the Gluecks.
Table 7, page 44, is a summary of the score distribution for the
two groups. The fourteen nondelinquent girls made higher scores than
the delinquent girls on three of the four aspects of personality
measured by this inventory; Responsibility, Sociability, and Emotional
Stability. Their scores were significantly higher in the area of
Sociability and Emotional Stability. Delinquent girls made higher
scores in the area of Ascendancy than nondelinquent girls.
Table 8, page 45, shows a summary of scores made by nondelinquent
boys and nondelinquent girls, delinquent boys and nondelinquent girls,
nondelinquent boys and delinquent girls and delinquent boys and
delinquent girls in the area of Ascendancy. The delinquent boys when
compared with delinquent girls, had scores that were significantly
lower in the area of Ascendancy. While the response pattern of the
delinquent and nondelinquent females on Ascendancy was different^
that which was computed favored the delinquent girls. This means the
delinquent females of the sample tended to be less passive than the
nondelinquent females. The delinquent females were less responsible, than
the nondelinquent ones, but not significantly so.
Like the delinquent males in the sample, the delinquent females
were decidedly less sociable and possessed a great deal less emotional
stability than was observed among the females comprising the non¬
delinquent group.
TABLE 7
SCORES FOR FEMALE SUBJECTS ON THE GORDON PERSONAL PROFILE

















Mean 22.70 21.00 23.00 20.80 22.30 22.50 25.70 24.00
S.D. 2.82 3.31 3.74 3.74 3.60 2.33 2.23 3.16
S.E. .75 .88 1.00 1.00 .96 1.10 .59 .84
S.D.n, 1.21 1.40 1.16 1.30
.40 1.50 2.70 3.20
'’t " .33 1.07 2.32* 2.46*
^Hr
Significant at the 5 per cent level of confidence.
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TABLE 8








Nondelinquent Girls 1.10(g) 1.17 .940
Delinquent Boys and
Nondelinquent Girls 1.80(g) 1.00 1.80
Nondelinquent Boys and
Delinquent Girls 1.50(g) 1.00 1.50
Delinquent Boys and
Delinquent Girls 2.20(g) .812 2.71*
Significant at the 5 per cent level of confidence. Small
alphabets indicate the sex favored.
There was some validation of the projected notion of sex dif¬
ferences in responses, expressed earlier, derived from additional mean
score comparisons. The delinquent girls were more assertive than
either the delinquent or nondelinquent males. Their scores were sig¬
nificantly higher than those made by delinquent males, in fact, the
delinquent girls out scored all other groups in the area. Yet, females,
generally, made higher scores than males in Ascendancy.
Delinquent girls as judged by their scores, were the least
responsible of the four groups. They were closely followed by the
delinquent boys. The nondelinquent boys scored significantly higher
than either of the two female groups.












Nondelinquent Girls 2.50(g) .794 3.15*
Delinquent Boys and
Nondelinquent Girls .40(g) 1.22 .032
Delinquent Boys and
Delinquent Girls 1.10(g) 1.37 .87
Nondelinquent Boys and
Delinquent Girls 4.00(b) 1.01 3.96*
fc
Significant at the 5 per cent level of confidence. Small
alphabets indicate the sex favored.
High Sociability scores are supposedly made by persons who are
naturally gregarious and sociable. One would expect those who made
high Ascendancy scores to have lower ones on the Sociability scale as
facets of personality such as self-assertiveness and aggressiveness
that are embodied in Ascendancy scores do not lend themselves to
sociability.
Table 10, page 47, reveals the score for the sub-group on the
basis of sex in reference to Sociability.
All of the studies read by the writer concurred with the notion
that delinquents, exhibit less emotional control than nondelinquents
regardless of sex. Data collected by the writer reveals this same
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TABLE 10








Nondelinquent Girls 1.00(g) .93 1.07
Delinquent Boys and
Nondelinquent Girls 3.70(g) 1.33 2.89*
Nondelinquent Boys and
Delinquent Girls 1.70(b) 1.23 1.38
Delinquent Boys and
Delinquent Girls 1.00(g) 1.55 .65
*
Significant at the 5 per cent level of confidence. Small
alphabets indicate the sex favored.
tendency. The nondelinquent males were more stable than the
nondelinquent girls, the delinquent boys and the delinquent girls were
the least stable of the groups*
Table 11, page 48, is a summary record of the comparison scores
made by nondelinquent boys and nondelinquent girls, delinquent boys
and nondelinquent girls, nondelinquent boys and delinquent girls, and
delinquent boys and delinquent girls in the area of emotional stability.












Nondelinquent Girls 2.40(g) 1.09 2.20*
Delinquent Boys and
Nondelinquent Girls 1.00(g) 1.18 .84
Nondelinquent Boys and
Delinquent Girls 5.60(b) 1.22 4.59*
Delinquent Boys and
Delinquent Girls 2.20(b) 1.29 1.71
Significant at the 5 per cent level of confidence. Small
alphabets indicate the sex favored.
Minnesota Counseling Inventory
There are seven scales in this inventory. The first three, Family
Relationships, Social Relationships and Emotional Stability, purport
to assist in identifying levels of adjustment in the named areas. They
tend to be diagnostic in nature.
The remaining four scales are designed to provide information more
directly related to the methods one employs in making the adaptations
inherent in the adjustment process assumed by the test makers.^
The low score is an indication of positiveness in personality
traits measured by this inventory, accordingly, the high scores refer
^Ralph Berdie and Wilburn Layton, Minnesota Counseling Inventory
Manual (Minnesota: University of Minnesota, 1957), p. 7.
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to the negative end of the scale*
Family Relationship
Several facets of personality are Included in the trait termed
Family Relationships by the authors of this inventory. They state that
Individuals scoring low on this part of the inventory are most likely
to have friendly and healthful relationships with parents and other
siblings. Low scores indicate, further, that feelings of affection
exist among family members in a highly reciprocal state. Integration
of these relationship elements underglrd the Family Relationship
scale. High scores denote possession of these elements to a lesser
degree or an Inclination toward the negative end of this scale.
A description of the scores made by the student groups utilized
in the sampling, appear in Table 12, page 50.
Notice was taken of the fact that the mean score for the non-
delinquent group was significantly lower than that which was derived
for the delinquent student group. The size of the standard deviation
and the standard error of the mean computed for the nondelinquent group
Indicated less score dispersion or a greater tendency for scores made
by the nondelinquents to cluster around the S2unple mean. An inter¬
pretation of this observation is that the several facets upon which
the Family Relationship trait was predicted, tended to be more evenly
distributed among the nondelinquents.
The difference between the means for these two groups was 7.03.
The "t" based upon this difference was 5.70. A "t" this size gave
significance at the 5 per cent level of confidence.
Glueck and Glueck, in the major research study to which the
TABLE 12
GROUP SCORES ON THE MINNESOTA COUNSELING INVENTORY
Areas in Test
Nondelinquent Group Delinquent Group Comparison
Mean S.D. S.E. Mean S.D. S.E. D
m nt
Family Relationships 15.97 5.00 .84 23.00 5.29 .88 7.03 1.21 5.70*
Social Relationships 16.70 2.00 .34 22.00 4.47 .85 5.30 .91 5.70*
Emotional Stability 17.00 3.46 .58 19.40 3.60 .61 2.40 .84 2.85*
Conformity 16.00 2.46 .44 17.80 4.58 .77 1.80 .88 2.04*
Reality 20.80 3.00 .51 22.00 2.90 .40 1.20 .70 1.70
Mood 17.00 2.23 .37 22.00 3.00 .51 5.00 .62 2.70*
Leadership 15.30 3.16 .52 18.00 3.00 .72 2.70 .72 3.75*
Significant at the 5 per cent level of confidence.
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writer has often referred, controlled many external factors by equating
500 nondelinquent l)oys with the 500 delinquent boys used in this
study. They found large and significant differences between the groups
in many ways. The delinquents had poorer relationships with their
families. While home situations for the boys in both groups were far
from ideal, they were much worse on an average, for the delinquent.
The most striking differences were in the psychological quality of
these homes, not the socio-economic indices. They lacked cohesive¬
ness, the quality that holds families together, doing things as a
group, and feeling some loyalty to one another.^ The data collected
by the writer from use of the Minnesota Counseling Inventoiry highly
concurs with the findings of these researchers.
Elliott and Merrill state that: "The family background of the
childv- more than any other factor, tends to militate against his
2
growing up successfully without conflict with the law."
All of this brings to the mind of the writer, an Interview held
with the manager of Ferry Homes, Mr. Smith. Mr. Smith stated that 57
per cent of the household heads in Perry Homes are females, who work
3
to support, on an average, from three to five children. Could the
lack of family cohesion be one of the problems that prevents many of
our boys and girls from this area from functioning within the fringes
of the law? How important is the role a male image plays in family
iiLrar xmsss awssExoras will not be answered within the framework of
^Glueck and Glueck, op. cit., pp. 5-6.
^able A. Elliott and Francis B. Merrill, Social Disorganization
(New York: Harper and Brothers, 1950), p. 17.
^Interview with the manager of Perry Homes Housing Authority,
February, 1966.
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this research, bat some solution is crucial.
Social Relationship
The trait Social Relationships refers to the student's relation
with persons outside of the family group. Low scores on this scale
are said to be characteristic of gregarious, socially matured indi>
viduals. The high score signifies diametrically different postures
relative to this scale.
The degree of sociality possessed by these subjects differed
second only to that revealed by the score on the trait scale Family
Relationship. The evidence for this observation was, of course,
based upon the vast difference in the sizes of the two groups' mean
scores. The mean score difference was 5.30 and "t" was computed to
be 5.70. Table 12 shows that this size "t" is significant at the 5
per cent level of confidence. A more general interpretation is that
the nondelinquents and the delinquents showed a very real difference
between levels of social maturity. Secondly, the nondelinquents
were significantly more socialized, expressed more pleasure in group
affiliations and possessed a deep feeling of general acceptance by
other persons than was shown through the scores made by the members of
the delinquent group.
Emotional Stability
Several personality aspects are subsumed in the trait termed
Emotional Stability by the authors. Low scores are said to
characterize emotionally stable individuals. Such persons seldom
worry: are not likely to be self-conscious or lacking in self-
confidence; tend to be calm and relaxed most of the time and were not
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likely to engage In fights or become a part of unpleasant or explosive
1
situations.
Table 12 shows that on this scale, too, the difference between
mean scores computed for the delinquent and nondelinquent groups was
sizeable enough for the derivation of a significant "t." A "t" of
2»85 for the number of subjects comprising this sample is significant
at the 5 per cent level of confidence. Based upon responses given,
the delinquent was more inclined to worry, was more lacking in self-
confidence and self-esteem, possessed a more explosive nature and was
generally less stable than the nondelinquent.
Conformity
The factor scale termed Conformity by the authors as representa¬
tive of one kind of adjustment one may make in situations requiring
responsible behavior. Persons who make low scores are said to be
reliable, responsible and conform to rules and behavior codes even when
they may not agree with them. Such students cause little disturbance
in school, seldom have unexcused absences or tardiness, practically
2
never repeat on offense, and usually complete assignments on time.
The mean score for these two groups pointed up a substantial
difference in their use of conformity as a coping method. The dif¬
ference between the two was 1.80 points, in favor of the nondelinquent
group. This difference was statistically significant at the 5 per
cent level of confidence.




Reality refers to one's way of dealing with that which is ac¬
ceptable, to be true or to fact. This scale Reality is designed to
determine whether one approaches threatening situations in order to
master them or withdraw from them in order to avoid them. Low scores
are made by persons who seem to deal rather effectively with Reality.^
The scale Reality does not concern Itself with specificity in
defining reality. That is, it does not appear to take into con¬
sideration that reality has cultural implications, consequently, it may
be adjudged personal or individual. Its delimitation in this area
appears to be that reality is that which is though to be real in general.
The scale purports to determine the kind of approaches the inventory
taker used to master or resolve threatening situations.
Up to this point in this study mean score differences were
substantial in all areas. It was surprising to observe that with all
of the previous differences, the delinquent and the nondelinquent
attacked threatening situations in the same manner. The difference
between the mean scores was .80. The derived "t" was 1.70 which was
statistically insignificant at the 5 per cent level of confidence.
Mood
Mood, implies the usual mood or emotional state of the inventory
taker. Low scores are characteristic of those who maintain good or
acceptable levels of morale.
^Berdie and Layton, op. cit., p. 7.
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Mood implies, further, a propelling of persuasive force that
enables one to come through situational structures with accepted
mental intactness. This is especially true when the term is associated
with the term "morale•"
Table 12 shows how the scores made on this scale described the
two groups. Again, the difference between the mean scores of 5.00
points, was of sufficient size that a "t" of 2,70 was computed from
It. This ”t" was significant at the 5 per cent level of confidence.
Some justifiable Inferences from these data were as follows: (1) The
delinquents used in this study exhibited much less of the indomi¬
tableness needed to face failure and try again, (2) They were less
given to willing and dependable performances when faced with situations
that called for self-sacrifice, and (3) They were generally more in¬
clined toward a low morale level.
Leadership
The scores on the Leadership scale of the Inventory are inter¬
preted in terms of those personality characteristics generally ac¬
cepted in leadership behavior. Students with low scores often have
outstanding leadership skills and in general, know how to organize
and work well with others.
It has been stated previously that delinquents used in this
sample have by their high scores on the Social Relations and Con¬
formity scales, shown a tendency to shy away from groups, to be more
self-centered and more prone to a strong negative reaction to con¬
troversial situations than tha nondelinquent. Each of these per¬
sonality elements is crucial in good or outstanding leadership
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behavior. These observations exert a corroborating Influence on In¬
ferences that may be drawn from the groups performance on the Leader¬
ship scale.
The difference between the mean scores of the two groups was
large enough to give this scale a rank three standing, relative to
differences In score-response pattern for the delinquents and
nondelinquents on this Inventory. That Is, the order of greatest dif¬
ference shown by these two groups was: (1) the area of Family Relation¬
ship, (2) Social Relationship, and (3) Leadership, "t" significance
score was 3.75. This "t" Is large enough to assure confidence at the
5 per cent level.
A summary, based upon a comparison of scores made by the same
sex comprising the delinquent and nondelinquent groups that form this
study sample, appears In Table 13, page 57. That Is, the scores made
by the delinquent and nondelinquent males were statistically compared
and the same treatments were given to scores made by members of the
two female groups.
This effort was expended for the purpose of further determining
personality differences and similarities among the same sexes on the
study sample.
The scale that showed the greatest difference between the re¬
sponses given the males was that of Family Relations. The very high
"t" was 5.51 and thereby Indicates a real difference In response
pattern. These two groups also differed substantially on the Social
Relationship and Mood scales. The "t" for the Social Relationships
scale was 4.13, while that for the moon scale was 3.38. Although
these three scales represented areas of greatest differences, significant
TABLE 13
A COMPARISON OF SCORES ON THE MINNESOTA COUNSELING INVENTORY
Areas in Test Nondelinquent Delinquent Comparison
Mean S.D. S • E • Mean S.D. S.E. ®m S.D.m
Boys
Family Relations 16.0 3.46 .73 23.0 4.79 1.04 7.00 1.27 5.51*
Social Relationship 16.5 4.89 .75 22.0 5.00 1.10 5.50 1.33 4.13*
Emotional Stability 16.0 3.16 .67 18.0 3.16 .66 2.00 .90 2.22*
Conformity 15.9 2.82 .62 18.0 4.35 .94 2.10 1.12 1.87
Reality 17.0 2.82 .62 19.0 2.82 .61 2.00 .86 2.32*
Mood 16.9 2.00 .43 18.8 1.73 .37 1.90 .56 3.38*
Leadership 16.0 3.00 .65 17.6 3.00 .65 1.60 .91 1.75
Girls
Family Relations 16.0 3.46 1.07 21.0 4.79 1.04 5.00 1.49 3.38*
Social Relationship 17.0 2.82 .75 21.0 4.69 1.20 4.00 1.45 2.75*
Emotional Stability 18.5 3.74 1.00 20.0 3.00 .82 1.50 1.29 1.17
Conformity 17.0 4.47 1.19 17.0 2.82 .75 0 0 0
Reality 18.5 2.00 .56 19.0 3.16 .84 .50 1.00 .50
Mood 17.6 2.44 .70 20.0 2.64 .71 2.40 .94 2.55*
Leadership 14.0 2.82 .75 19.0 2.64 .71 5.00 1.03 4.85*
Significant at the 5 per cent level of confidence •
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differences were also observed on the Emotional Stability and Reality
scales. While all scores favored the nondelinquents, "t's" for the
scales Conformity and Leadership were too small to reach the level
of significance at the 5 per cent level of confidence. They were 1.87
and 1.75, respectively. A broader Interpretation that lies well within
the limits set by the test authors follows:
The delinquent male In this study sees his family as a very
loosely-knit social unit. Affection for and from this unit Is not
observable as the male delinquent feels It should be. He feels that
the bounds or limits set by his family are not reasonable, hence, his
defiance of them Is as It should be.
The delinquent Is much less socially mature. Is heavily Inclined
toward moodiness and shows significantly less Emotional Stability than
score observation revealed for the nondelinquent boy. He Is decidedly
more Incllnded to run away from reality than the nondelinquent boy
exhibits through his responses. While the mean differences In degrees
of possession of leadership skills and In his use of conformity when
confronted with distasteful situations approximates the 5 per cent
level It does fall short. Therefore, one may Infer that possession
of leadership skills and the use of conformity as an approach to
problem solving occurs among these delinquent males about the same as
these traits are observed among the general populace.
The greatest area of score difference among the two female
groups was that of Leadership. The "t" was 4.85. Other areas showing
significant differences v&re that of Family Relationships, Social Re¬
lationships and Mood. The "t's" computed for these areas were 3.38,
2.75 and 2.55, respectively. Note Is made of the observation that the
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female group did not differ Intergrouply as substantially as did the
males on either of the last three scales named.
There was absolutely no difference between the female group on
the Conformity scale. The difference between the mean scores was 0.
The groups differed little on the Reality scale and not enough for
significance at the 5 per cent level of confidence on the Emotional
Stability scale. An evaluation of these observations left no doubt
In the writers' mind that response patterns were Influenced by the
sex of the respondee.
Generally speaking, the delinquent girl's responses did not
differ from those given by the nondelinquents as decisively as re¬
sponses differed between the male groups. However, the delinquent
girls showed possession of significantly fewer leadership skills, had
more problems with the family, was less socially mature and was more
Inclined toward lower morale than the writer observed for the non¬
delinquent girl. The difference between the responses given by the
delinquent and nondelinquent girls on the Emotional Stability, Con¬
formity and Reality scales was small and probably existed because of
certain chance factors.
Summary Table 13 Contains data that strongly indicate sex dif¬
ferences in responses on each of the seven scales of the Minnesota
Counsellne Inventory. Table 14, page 60, contains a summation of data
that points up the extent to which sex Influenced the responses given.
The nondelinquent boys' responses were compared with those made by the
delinquent and nondelinquent girls. The answers given by the delin¬
quent males were similarly treated. The division of the study group
TABLE 14















Girls 0 - - .50(g) 1.06 .471 2.50(g) 1.20 2.08* 1.10(g) .974 1.13
Delinquent Boys
and Nondelinquent
Girls 7.00(g) 1.49 4.83* 5.06(b) 1.33 3.75 .50(g) 1.90 .26 1.00(b) 1.20 .82
Nondelinquent Boys
and Delinquent
Girls 5.00(g) 1.27 3.90* 4.50(g) 1.00 4.50* 4.00(g) 1.05 3.89* 1.10(b) 2.82 .62
Delinquent Boys
and Delinquent
Girls 2.00(g) 1.46 1.37 1.00(b) 1.62 .61 2.00(g) 1.05 1.90 1.00(b) 1.44 .69
Groups Reality Mood Leadership
MD S.D.mj "t " MD S .D.m ll|. II MD S .D.m "t "
Nondelinquent Boys and
Nondelinquent Girls 1.50(g) .84 1.78 .70(g) .819 .805 2.00(g) .994 2.01*
Delinquent Boys and
Nondelinquent Girls .50(g) .82 .60 1.20(b) .79 1.51 3.60(b) .99 3.63*
Nondelinquent Boys and
Delinquent Girls 2.00(g) 1.04 1.90 3.10(g) .83 3.73* 3.00(g) .96 3.12*
Delinquent Boys and
Delinquent Girls 0 - - 1.20(k) .80 1.50
--
.96 1.08
Significant at the 5 per cent level of confidence. Small alphabets indicate the sex making
the high scores.
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stated above resulted in four sub-groups. A comparison of the re¬
sponses of each group on every scale that comprises the inventory may
be seen in Table 14.
The difference between the mean scores for the nondelinquent males
and females was 0 on the Family Relationship scale. That between the
delinquent boys and girls was computed to be 2.00. The "t" was 1.37,
which was not statistically significant at the 5 per cent level of
confidence. Vast differences existed upon comparison of responses
given by nondelinquent boys with those made by delinquent girls,
and those given by delinquent boys with responses of nondelinquent
girls. The ''t's"were 3.90 and 4.83, respectively. The differences
are adjudged to be real on these two scales. Too, tendencies toward or
from the delinquent personality may have influenced the size of the
scores.
The same pattern of performance was observed on the Social Re¬
lationship scale. That is, the same groups showed significant or
non-significant differences in their response:patterns.
Significant differences in response patterns occurred between
the nondelinquent girls and nondelinquent boys on the scale Emotional
Stability. The girls made the higher scores. Nondelinquent boys and
delinquent boys and delinquent girls also differed significantly on
this scale. The delinquent boys showed no real difference in their
responses from either the nondelinquent girls or the delinquent girls.
Neither of the four sub-groups revealed, through their responses,
any real differences on the scale Conformity and Reality. Only one
group, that of the nondelinquent boys and delinquent girls differed
significantly on the scale Mood. All groups except the one comprised
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of delinquent boys and delinquent girls exhibited marked or signifi¬
cantly different response patterns on the Leadership scale. Since
the scores made by the delinquent group, with few exceptions were
significantly higher than those made by the nondelinquent group, the
negative aspects of the behavior traits dominate In the delinquent
group. Hence, one may say that the delinquent group was composed of
students who generally regarded their parents as making unreasonable
demands on them and as enforcing over controllment. They were under-
socialized persons who tended to be uncomfortable with groups and to
exhibit a high degree of emotionality.
Measured against the nondelinquents, these delinquents are more
highly Irresponsible, Impulsive and rebellious. They are Indi¬
viduals who were mainly self-centered and possess a low perserverance
rate. Further, a low level of development of the skills needed for
leadership behavior was apparent.
The Gordon Personal Inventory
This Inventory purports to measure the degree of possession of
four personality traits, namely: Cautiousness, Original Thinking,
Personal Relations, and Vigor. According to Gordon, this Inventory
yields quick measures of four personality traits Important In de¬
termining the adjustment of nomal Individuals In many social,
educational and Industrial situations. Since It Is designed as a
ccHnpanlon Instrument to the Gordon Personal Profile, reported on In an
earlier part of this chapter, there can be no trait comparisons as
one Inventory extends the other.^ Likewise, the Minnesota Counseling
^Gordon, op. clt.. p. 3.
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Inventory contains no areas where comparisons would be feasible* The
area of Personal Relations extends the one labeled Sociability In the
Gordon Personal Profile and Social Relationships on the Minnesota
Counseling Profile.
Cautiousness
Individuals are highly cautious, according to the authors of this
Inventory, who consider matters very carefully before making decisions,
and do not like to take chances or run risks. In comparing the total
groups, the writer found that the nondelinquent group scored higher
than the delinquent group. The mean score for the nondelinquent group
exceeded the mean score for the delinquent group by .63 points.
However, this difference was not significant at the 5 per cent level of
confidence.
Scores made by the twenty-one males comprising the nondelinquent
group were compared with those scores made by the twenty-one male
components of the delinquent group in order to determine existing
differences.
When comparing the two groups in the area of Cautiousness, the
nondelinquent boys made higher scores than the delinquent boys. The
mean score for the nondelinquent group exceeded the mean score for the
delinquent group by 1.00 points. However, this difference was not
significant at the 5 per cent level of confidence.
Nondelinquent girls were compared with delinquent girls in the
area of Cautiousness. In this comparison, the fourteen delinquent
girls scored higher than the fourteen nondelinquent girls. The mean
score of the delinquent group exceeded the mean score of the nonde¬
linquent group by 1.00 points. However, this difference was not
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statistically significant at the 5 per cent level of confidence.
In mean score comparisons of the sub-groups, namely: nondelinquent
boys and nondelinquent girls, delinquent boys and nondelinquent girls,
nondelinquent boys and delinquent girls and delinquent boys and
delinquent girls. The boys were favored in every comparison. Here
again, the scored differences were statistically insignificant at the
5 per cent level of confidence. The greatest difference in responses
was observed between the nondelinquent boys and the nondelinquent girls.
Original Thinking
In the area of Original Thinking, high scoring individuals like
to work on difficult problems, are Intellectually curious, enjoy
thought provoking questions and discussions, and like to think about
new ideas. When comparing the mean scores the writer found that the
nondelinquent group scored higher than the delinquent group in this
area. The mean score for the nondelinquent group exceeded the mean
score for the delinquent group by 4.10 points. This difference was
statistically significant at the 5 per cent level of confidence.
The twenty-one males comprising the nondelinquent group were com¬
pared with the twenty-one comprising the delinquent group. The nonde¬
linquent males made higher scores than the delinquent males. The mean
score for the nondelinquent group exceeded the mean score for the
delinquent group by 1.00 points. This difference was not statistically
significant at the 5 per cent level of confidence.
In making comparisons of the sub-groups in the area of Original
Thinking, the mean score difference between nondelinquent boys and
nondelinquent girls was 1.50 points in favor of the girls, delinquent
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boys and nondelinquent girls. The mean score difference was .50
points in favor of the girls^ nondelinquent boys and delinquent girls
was 2.00 points in favor of the boys; and delinquent boys and delin>
quent girls the mean score difference was 1.00 points in favor of
the boys. There were no significant score differences according to
the size of "t" in this set of comparisons.
Vigor
This trait on the inventory characterizes Individuals who are
energetic, who like to work and move rapidly, and who are able to
accomplish more than the average person.
When comparing the two total groups, the scores were the same.
There were no mean differences.
In comparing nondelinquent males with the delinquent males, the
delinquent males made higher scores. The mean score difference of
the delinquent groups exceeds the mean score of the nondelinquent
group by .50 points. However, this difference was not statistically
significant at the 5 per cent level of confidence.
Nondelinquent girls made higher scores in the area of Vigor than
delinquent girls. The mean score of the nondelinquent girls exceeds
the mean score of the delinquent girls by 2,00 points. This dif¬
ference was not statistically significant at the 5 per cent level of
confidence.
In comparing the sub-groups in the area of Vigor, the mean score
difference between nondelinquent boys and nondelinquent girls was 1,50
in favor of the girls; between delinquent boys and nondelinquent girls,
the mean score difference was 1,00 points, in favor of the girls;
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between nondelinquent boys and delinquent girls, the mean score dif¬
ference was ,50 points In favor of the boys and between delinquent
boys and delinquent girls, the mean score difference was 1.00 points
In favor of the boys. In this set of comparison there were no slg-
’^ificant differences according to the size of "t,"
The fourteen nondelinquent girls made higher scores In this phase
of the Inventory than the fourteen delinquent girls. When comparing
mean scores, the writer found that the mean score of the nondelinquent
groups exceeds the mean scores, of the delinquent group by .50 points.
However, this difference was not significant at the 5 per cent level
of confidence.
Personal Relations
High scoring Individuals are those Individuals who have great
faith and trust In people and are tolerant, patient and understanding.
When comparing the mean scores, the writer found that the total non¬
delinquent group scored higher In this area than the total delinquent
group by 1,60 points. This difference was not statistically sig¬
nificant at the 5 per cent level of confidence.
The twenty-one delinquent males were compared with the twenty-
one nondelinquent males. The delinquent males made higher scores.
The mean scores of the delinquent males exceeded the mean score of the
nondelinquents by .30 points. However, this difference was not
statistically significant at the 5 per cent level of confidence.
When the fourteen females comprising the delinquent group were
compared with the fourteen females comprising the nondelinquent group
In the area of Personal Relations, the nondelinquent girls made higher
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scores. The mean for the nondelinquent group exceeded the mean for the
delinquent group by 2.00 points. This difference was not significant
at the 5 per cent level of confidence.
Score factors of Personal Relations made by the nondelinquent
group were higher than those made by the delinquent group. Here again,
the score differences were not high enough to Infer significance from
the size of "t."
Table 15, page 68, shows the difference In scoring between the
total delinquent group and the total nondelinquent group. Total
score treatment revealed that the delinquent and nondelinquent groups
had an equal dispersion of the personality traits Cautiousness,
Personal Relations and Vigor.
Scores made by the twenty-one males comprising the nondelinquent
group were statistically compared with those scores made by the
twenty-one male components of the delinquent group In order to de¬
termine existing difference. The nondelinquent males made higher
scores In two aspects of personality as measured by the Inventory,
namely; Cautiousness and Original Thinking. The delinquent group
scored higher In two categories; Vigor and Personal Relations. The
scores for neither group, when compared on this test, were signifi¬
cantly different. It was Interesting to note, however, that scores
on the trait Personal Relations slightly favored the delinquent male
group, as shown In Table 16, page 69.
The fourteen nondelinquent girls made higher scores In three
phases of the Inventory than the delinquent girls, mamely; Vigor,
Original Thinking, and Personal Relationship. The delinquent group
made higher scores In the area of Cautiousness than the other group.
TABLE 15
GROUP SCORES: GORDON PERSONAL INVENTORY













Mean 25.10 22.50 22.00 23.00 25.73 26.60 23.60 23.00
S.D. 5.00 4.40 4.79 4.58 3.16 4.24 5.00 4.70
S.E. .90 .74 .81 .77 .61 .72 .96 .79
00
1.10 1.03 1.25 .35
.63 4.10 1.60 .0
"t " .56 3.90* 1.28 .0
■|L
Significant at the 5 per cent level of confidence.
TABLE 16
GROUP SCORES ON GORDON PERSONAL INVENTORY - MALES













Mean 25.00 23.00 23.00 23.00 26.00 24.00 22.70 22.50
S.D. 3.24 4.69 4.69 4.89 3.74 4.42 4.89 5.19
S.E. .87 1.02 1.02 1.06 .87 .92 1.43 1.10
.12 1.39 1.43 1.52
1.00 1.00 .30 .50




In discussing the data found in Table I7, page 7I, the writer
again refers to the study by Glueck and Glueck, who found that non-
delinquents score higher than delinquents in the area of Original
Thinking and Personal Relations*^ Note should be given to the fact
that the delinquent male group in this study scored slightly higher
on the Personal Relations scale* Variation among the females was
slightly more marked than that observed for the males on the inventory
scales Personal Relations and Vigor*
Table I8, page 72, shows that boys were favored when nondelinquent
boys are compared with delinquent girls, and in comparing delinquent
boys with delinquent girls* There were no significant score dif¬
ferences according to the size of "t" in this set of comparisons*
The greatest observed difference, however, was between responses
given by nondelinquent boys and delinquent girls*
Table I9, page 72, shows a ccMsparlson of scores made by the
different groups in the area of Personal Relations* All of the score
differences in this comparison were insignificant* It is of
interest to note, however, that again the greatest score difference
lay between those made by nondelinquent boys and delinquent girls*
Delinquent boys tend to respond slmiilarly to the manner used by both
delinquent and nondelinquent females* Their scores lie closer to the
nondelinquent girls*
Table 20, page 73, shows a comparison of the scores made by the
different groups in the area of Cautiousness* Here again, the scored
differences were insignificant* The greatest difference in responses
^Glueck and Glueck, op. cit*, pp« 5-6*
TABLE 17
GROUP SCORES ON THE GORDON PERSONAL INVENTORY - FEMALES











Mean 25,00 22.00 22.00 22.00 24.00 22.50 24.00 24.00
S.D. 3.16 4.12 4.12 3.46 3.46 2.82 1.73 3.46
S •£ • .84 1.10 1.10 .92 .95 .75 .46 .90
S-O-m 1.26 1.33 1.55 1.28
1.00 .50 2.00 2.00
"t" .78 .37 1.29 1.56
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TABLE 18










Nondelinquent Girls .50(g) 1.26 .38
Nondelinquent Boys and
Delinquent Girls 2.00(b) 1.43 1.39
Delinquent Boys and
Delinquent Girls 1.00(b) 1.50 .66
Small alphabets indicate the sex favored •
TABLE 19








Mondelinquent Girls 1.50(g) 1.18 1.24
Delinquent Boys and
Nondelinquent Girls .56(g) 1.26 .38
Nondelinquent Boys and
Delinquent Girls 1.00(b) 1.43 1.39
Delinquent Boys and
Delinquent Girls 1.00(b) 1.50 .66
*Small alphabets indicate sex favored.
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TABLE 20







Nondelinquent Girls 2.00(b) 1.24 1.60
Delinquent Boys and
Nondelinquent Girls 1.00(b) 1.28 .78
Nondelinquent Boys and
Delinquent Girls 1.00(b) 1.14 .87
Delinquent Boys and
Delinquent Girls .0 1.28 .0
Small alphabets Indicate the sex favored.
was observed between nondelinquent males and nondelinquent females.
In studies reviewed by the writer, very little Information with
reference to Vigor was found, this Is one of the areas that needs
further Investigation. Table 21, page 74, shows a comparison of
scores made by the different groups In the area of Vigor, the score
differences were not significant. The greatest differences In scores
was between nondelinquent boys and nondelinquent girls. The least












Nondelinquent Girls 1.50(g) 1.39 1.08
Delinquent Boys and
Nondelinquent Girls 1.00(g) 1.35 .72
Nondelinquent Boys and
Delinquent Girls .50(b) 1.43 .34
Delinquent Boys and
Delinquent Girls 1.00(b) 1.43 .71
ic
Small alphabets indicate the sex favored.
CH/^PTER III
SUMMRI, CONCLUSIONS, IMPLICATIONS AND EECCMflENDATIONS
Introduction
It is through a process of development that people come to
differ from one another in their perception of situations, their
emotional responses, their attitudes, and habits. The integration of
all these complex interacting factors is brought about primarily
through a person's self-concept. The data revealed in this chapter
show how two groups of subjects evenly matched on the basis of sex,
grade level, intelligence quotients and locality of residence, differ
from one another.
Recapitulation of Research Design
The problem Involved in this study was to determine the difference
between delinquent and nondelinquent youth as revealed by scores
earned on three psychometric instruments.
The overall purpose of this study was to determine the difference
between scores on selected personality tests. The specific purpose was
to secure answers to the following questions in reference to students
who have court records.
1. Are the students without court records more or less assertive?
2. Are they more or less cautious?
3. Are they more or less responsible?
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4. Are they more or less stable emotionally?
5. Do they find it more or less easy to be friendly with others?
Are they more or less Interested in joining group activities?
7, Are they more or less adjusted to reality?
8. Do they have more or fewer conflicts in family relationships?
Are they more or less inclined to moodiness?
10. Do they generally exhibit more or less conforming behavior?
The subjects were thirty-five students with court records and
thirty-five students without court records, attending S. H, Archer
High School, Atlanta, Georgia for the second semester, 1966.
The Descriptive-Survey method of research, employing the specific
techniques of testing and statistical analysis was used to obtain the
data for this study.
The subjects were selected by random sampling from among the 105
ninth graders who have been Involved with the juvenile courts since
being members of the Archer High School student body. Every third
person was selected. A matching group of students without court re¬
cords was selected. The two groups were matched on the basis of sex,
intelligence quotients, grade level and location of residence.
The three personality instruments were administered to both groups
of subjects. Test results were tabulated into frequency tables and
mean scores for both groups were compared. The 5 per cent level was
accepted for statistical significance.
Summary pf Related Literature
The following statements are intended to epitomize the literature
pertinent to this research.
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Juvenile delinquency constitutes one of society's most serious
problems. Statistics show that It Is Increasing at a rapid rate.
The Idea that delinquents are defective or degenerate Individuals
predisposed toward antl-soclal behavior by their hereditary defects no
longer seems reasonable. Physical and mental defects may be predis¬
posing factors, but they operate along with many others. Research
shows that juvenile delinquents are more likely than not to be well
built, muscular Individually with the active, adventurous temperament
that tends to accompany this body build. Mentally, delinquents
average a little below the general norms, but they distribute them¬
selves over the whole range of Intelligence.
Sociologically-oriented studies show that certain kinds of homes,
neighborhoods, and families produce far more than their share of
delinquents.
Delinquents as a group are distinguishable from nondelinquents In
the following categories: (1) Physically, (2) Temperamentally, In being
restlessly energetic. Impulsive, extroverted, aggressive, destructive
(often sadistic), (3) Attitudes, by being hostile, defiant, resentful,
suspicious, stubborn, socially assertive, adventurous, unconventional
nonsubmlsslve to authority, (4) Psychologically, In tending to direct and
concrete, rather than ssrmbollc. Intellectual expressions, and In being
less methodical In their approach to problems.
Authors classified the emotional disturbances within delinquents
Into such divisions as keen feeling of being rejected, deprived. In¬
secure, unloved, not understood, deep feeling of being thwarted other
than affectionately; feeling of Inadequacies or Inferiorities In home.
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school, or in relation to companionship or to sports; intense feelings
of discomfort about family disharmonies, parental misconduct, parental
error of discipline or management or other conditions of family life.
Authorities agree that the school is the pivotal agency in a
unified community child welfare program, and in the prevention of de¬
linquency since it reaches practically all children at a relatively
early period of their growth. If it succeeds in helping children to
develop integrated personalities, healthful habits, attitudes, and
interests, and a sense of civic responsibility, it has won a major
battle in the prevention of delinquency.
Findings
The summation of the findings of this research was derived from
the data gathered through the use of the Gordon Personal Profile, the
Minnesota Counseling Inventory, and the Gordon Personal Inventory.
1. Delinquent and nondelinquent boys and girls did not
show significant differences in the personality
characteristic of ascendancy.
(a) For the nondelinquent group the mean was 25.20,
standard deviation 2.82, and S. E. mean of .48;
whereas, for the delinquent group, the mean was
23.90, standard deviation 3.16, and S. E. mean
of .53. The standard error of the difference
between the two means was .70, with a "t" of
1.85, which was not significant.
2. Delinquent and nondelinquent boys and girls did not show
significant differences in the personality characteristics
of cautiousness.
(a) For the nondelinquent group the mean score was 25.73,
standard deviation 3.16, and S. E. mean of .61;
whereas, for the delinquent group, the mean was 25.10,
standard deviation 5.00 and S.E. mean of .90. The
standard error of the difference between the two
means was 1.10 with a "t" of .56, which was not
significant.
79
3. Delinquent and nondelinquent boys and girls did not show
significant differences in the personality characteristics
of responsibility.
(a) For the nondelinquent group the mean was 23.25,
standard deviation 4,70, and S. E. mean of .80;
whereas, for the delinquent group, the mean was
21,90, standard deviation 4.24, and S.E. mean of .70.
The standard error of the difference between the two
means was 1«06, with a "t" of 1,28, which was not
significant.
4. Delinquent and nondelinquent boys and girls showed signi¬
ficant differences in the personality characteristics of
emotional stability.
(a) For the nondelinquent group the mean score was 17.00,
standard deviation 3.46, and S.E. mean of .58;
whereas, the delinquent group hhd a mean score of
19.40, standard deviation of 3.60, and S.E. Mean of
.61. The standard error of the difference between
the two means was .84, with a "t" of 2.85 which was
significant.
5. Delinquent and nondelinquent boys and girls showed signi¬
ficant differences in the personality characteristics of
sociability.
(a) For the nondelinquent group the mean score was 24.90,
standard deviation 4.47, and S.E. mean of .75,
whereas, for the delinquent group, the mean was
22.50, standard deviation 4.12 and S.E. mean of 1.00.
The standard error of the difference between the two
means was .0. With a "t" of 2.40, which was signi¬
ficant.
6. Delinquent and nondelinquent boys and girls showed signi¬
ficant differences in the personality characteristics of
social relationships.
(a) For the nondelinquent group the mean was 16.70,
standard deviation 9.00, and S.E. mean of .34;
whereas, for the delinquent group, the mean was
22.00, standard deviation 4.17, and S.E. mean of
.85. The standard error of the difference between the
two means was ,91, with a "t" of 5.70, which was sig¬
nificant.
7 Delinquent and nondelinquent boys and girls did not show
significant differences in the personality characteristics
of reality.
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(a) For the nond^llnquent group the mean score vas 20.80,
standard deviation 3.00, and S.E. mean of .5I; whereas,
for the delinquent group, the mean score was 22.00,
standard deviation 2.90, and S.E. mean of .40. The
standard error of the difference between the two,
means was .70, with a "t" of I.70, which was not
significant. . .
8. Delinquent and nondelinquent boys and girls showed signi¬
ficant differences in the personality characteristic^ of
family relationship.
(a) For the nondelinquent group the mean score was 15.99#
standard deviation 5»00, and S.E. mean of .84; whereas,
for the delinquent group, the mean score was 23.00,
standard deviation 5*29# and S.E. mean .88. The
standard error of the difference between the two means
was 1.21, with a "t” of 5*70, which was significant.
9. Delinquent and nondelinquent boys and girls showed signi¬
ficant differences in the personality characteristics of
mood.
(a) For the nondelinquent group the mean score was I7.OO,
standard deviation 2.23, and S.E. mean of .37; whereas,
for the delinquent group, the mean score was 22.00,
standard deviation 3*00, and S.E. mean of .5I. The
standard error of the difference between the two means
was .62, with a "t" of 2.70, which was significant.10.Delinquent and nondelinquent boys and girls showed signi-
fieant differences in the personality characteristics
of conformity.
(a) For the nondelinquent group the mean score was I6.OO,
standard deviation 2.46, and S.E. mean of .44; whereas,
for the delinquent group, the mean score was I7.8O,
standard deviation 4.58, and S.E. mean of .77* The
standard error of the difference between the two means
was .88, with a "t" of 2.04, which was significant.
Conclusions
Findings of this study appear to warrant the following conclusions
1. Delinquent youth tend to be just as ascendant and assertive
as nondelinquent youth.
2. Delinquent youth tend to be just as cautious as nonde¬
linquent youth.
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3* Delinquent youth tend to be just as responsible as
nondelinquent youth.
4. Delinquent youth tend to be less stable emotionally andshow less leadership ability than nondelinquent youth.
5. Delinquent youth tend to be less sociable than nonde¬
linquent youth.
6. Delinquent youth tend to be less gregarious than nonde¬
linquent youth.
7. Delinquent youth tend to be just as realistic as nonde¬
linquent youth.
Delinquent youth tend to have more family conflicts than
nondelinquent youth.
9. Delinquent youth tend to be more inclined toward moodiness
than nondelinquent youth.
10. Delinquent youth tend to exhibit a lower level of conformity
than nondelinquent youth.
Implications
The findings and conclusions would appear to warrant the follow¬
ing implications:
1. There are specific characteristics manifested by pupils
with court records, namely: Poor family relationships,
poor social relationships, emotional instability, non¬
conformity, poor leadership ability and moodiness.
2. There are general characteristics manifested by both
groups of subjects, namely: Ascendancy, cautiousness,
reality and responsibility.
3. In general, both favorable and unfavorable conditions that
are prevalent in the lives of pupils with court records,
are also found in the lives of pupils without court records,
but the same negative aspects of behavior are more marked
among the pupils with court records.
Recommendations
The findings, conclusions, and Implications derived from this
research appear to warrant the following recommendations:
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1. That pupil personnel services be provided and utilized for
early Identification, referral, screening, diagnosis and
treatment of the pre-delinquent, or the youngster vho
through cultural Influence and personal makeup becomes
vulnerable, exposed or susceptible to patterns of norm-
violating behavior.
2. That pupil personnel services be provided In the pre¬
school, elementary school and secondary school.
3. That pupil personnel services Include guidance counselors,
social workers, attendance workers, psychologists, psy¬
chiatrists, and rehabilitation services.
4. That all community forces be strengthened that sustain
healthy growth and development of children; that special
emphasis be placed on Improving the quality of family life
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n this booklet are a number of descriptions of personal characteristics of people. These descriptions are grouped
iets of four. You are to examine each set and find the one description that is niofit like you. Then make a solid
ck mark between the pair of dotted lines following that statement, in tlie column headed M (Most).
Jext examine the other three statements in the set and find the one description that is lea.'it like you; then make a
d black mark between the pair of dotted lines following that statement, in the column headed L (Least). Do
make any marks following the two remaining statements.
M L
re is a sample set: prefers to get up early in the morning |
doesn’t care for popular music
has an excellent command of English
obtains a poorly balanced diet |
oppose that you hav'e read the four descriptive statements in the sample and have decided that, although several
:he statements may apply to vou to some degree, “ obtains a poorl\- balanced diet ” is more like you than any of the
ers. You would fill in the space following that statement in the column headed M (Mo.st), as shown in the sample.
'oil would then examine the other three statements to decide which one is least like you. Suppose that “ prefers to
up early in the morning ” is less like you than the other tw'o. You would fill in the space following that statement
he column headed L (Least), as sliown in the sample above.
’or every set vou should have one and only one mark in the M (Most) column, and one and only one mark in the
Least) column. There should be no marks following two of the statements.
a some cases it may be difficult to decide which statements you should mark. Make the best decisions you can.
nember, this is not a test; there are no right or wrong answers. You are to mark certain statements in tlie way in
ich they most nearly apply to you. Be sure to mark one statement as being mo.st like you and one as being least
you, leaving two statements unmarked. Do this for ewery set. Turn the booklet over and begin.
shed 1963. Copyright © 1956, 1955, by Harcourt, Brace & World, Inc., A eiv York. All rights reserved. The reproduction of nny part of this form by mirneograph,
raph, or in any other way, whether the reproductions are sold or are furnished free for use, is a violation of the copyright lam. it
Start with this page. Mark your answers in column A >
a very original thinker
a somewhat slow and leisurely person
tends to be critical of others
makes decisions only after a great deal of thought...
believes that everyone is essentially honest
likes to take it relatively easy at work or play
has a very inquiring attitude
tends to act on impulse
a very energetic person
doesn’t get angry at other people
dislikes working on complex and difficult problems. .
prefers gay parties to quiet gatherings
enjoys philosophical discussions
gets tired somewhat easily
considers matters very carefully before acting
does not have a great deal of confidence in people. ..
likes to work primarily with ideas
does things at a rather slow pace
very careful when making a decision
finds a number of people hard to get along with
a great person for taking chances
becomes irritated at other people quite readily
can get a great deal done in a short time
spends considerable time thinking of new ideas
a very patient person
seeks thrills and excitement
able to keep working for long stretches
would rather carry out a project than plan it
feels very tired and weary at the end of the day
inclined to make hurried or snap judgments
doesn’t get resentful toward other people
has a great thirst for knowledge
does not act on the spur of the moment
becomes irritated by faults in others
lacks interest in doing critical thinking
prefers to work rapidly
inclined to become very annoyed at people
likes to keep “ on the go ” all the time
would rather not take chances or run risks
prefers work requiring little or no original thought..
Turn the page and go on.







a very cautious person
prefers to work rather slowly
very tactful and diplomatic
would rather not occupy the mind with deep thoughts. .
loses patience readily with people
has somewhat less endurance than most people
tends to be creative and original
doesn’t care much for excitement
tends to aet on hunches
has a great deal of vigor and drive
doesn’t trust people until they prove themselves
enjoys questions involving considerable thought
doesn’t like to work at a fast pace
has great faith in people
tends to give in to the wishes of the moment
enjoys working out complicated problems
a very energetic worker
accepts criticism with very good grace
dislikes problems requiring a great deal of reasoning....
inclined to act first and think afterward
speaks nothing but the best about other people
very cautious before proceeding
not interested in thought-provoking diseussions
does not hurry in going from place to place
doesn’t have an inquiring mind
doesn’t act on impulse
generally bursting with energy
becomes irritated by weaknesses in other people
able to get more things done than other people
enjoys taking chances just for the excitement
takes offense when subjected to criticism
would rather work with ideas than things
very trustful of other people
prefers work that is routine and simple
does things on the spur of the moment
full of vigor and vitality
makes decisions much too quickly
has a great liking for everybody
maintains a lively pace at work or play




















































In this booklet are a number of descriptions of personal characteristics of people. These descriptions are grouped
in sets of four. You are to examine each set and find the one description that is most like ijou. Then make a solid
black mark between the pair of dotted lines following that statement, in tlie column headed M (Most).
Next examine the other three statements in the set and find the one description that is least like you; then make a
solid black mark between the pair of dotted lines following that statement, in the column headed L (Least). Do
not make any marks following the two remaining statements.
M L
Here is a sample set: has an excellent appetite
gets sick very often |
follows a well-balanced diet
doesn’t get enough exercise |
Suppose that you have read the four descriptive statements in the sample and have decided that, although several
of the statements may apply to you to some degree, “ doesn’t get enough exercise ” is more like ijoit than any of the oth¬
ers. You would fill in the space following that statement in the column headed M (Most), as shown in the sample.
You would then examine the other three statements to decide which one is least like you. Suppose that “ gets sick
very often ” is less like you than the other two. You would fill in the space following that statement in the column
headed L (Least), as shown in the sample above.
For every set you should have one and only one mark in the M (Most) column, and one and only one mark in the
L (Least) column. There should be no marks following two of the statements.
In some cases it may be difficult to decide which statements you should mark. Make the best decisions you can.
Remember, this is not a test; there are no right or wrong answers. You are to mark certain statements in the way in
which they most nearly apply to you. Be sure to mark one statement as being most like you and one as being least
like you, leaving two statements unmarked. Do this for every set. Turn the booklet over and begin.
Publ'^hed 1963. Copj/rigkt © 1933, 1951, by ifnreourt. Brace & World, Inc.. New York. All rights reserved. The reproduction of any part of this form by mimeograph, hectograph,
or in any other rvay, whether the reproductions are sold or are furnished free for use, is a violation of the copyright law. a
Start with this page. Mark your answers in column A
a good mixer socially.
lacking in self-confidence
thorough in any work undertaken
tends to be somewhat emotional
not interested in being with other people
free from anxieties or tensions
quite an unreliable person
takes the lead in group discussion
acts somewhat jumpy and nervous
a strong influence on others
does not like social gatherings
a very persistent and steady worker
finds it easy to make new acquaintances
cannot stick to the same task for long
easily managed by other people
maintains self-control even when frustrated
able to make important decisions without help. .
does not mix easily with new people
inclined to be tense or high-strung
sees a job through despite difficulties
not too interested in mixing socially with people. .
doesn’t take responsibilities seriously
steady and composed at all times
takes the lead in group activities
a person who can be relied upon
easily upset when things go wrong
not too sure of own opinions
prefers to be around other people
finds it easy to influence other people
gets the job done in the face of any obstacle
limits social relations to a select few
tends to be a rather nervous person
doesn’t make friends very readily
takes an active part in group affairs
keeps at routine duties until completed
not too well-balanced emotionallv
Turn the page and go on.
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assured in with others
feelings are rather easily hurt
follows well-developed work habits
would rather keep to a small group of friends
M L
beeomes irritated somewhat readily
eapable of handling any situation
does not like to converse with strangers
thorough in any work performed
M L
prefers not to argue with other people
unable to keep to a fixed schedule
a calm and unexcitable person
inclined to be highly sociable
M L
free from worry or care
lacks a sense of responsibility
not interested in mixing with the opposite sex
skillful in handling other people
M L
finds it easy to be friendly with others
prefers to let others take the lead in group activity..
seems to have a worrying nature
sticks to a job despite any difficulty
M L
able to sway other people’s opinions
lacks interest in joining group activities
quite a nervous person
very persistent in any task undertaken
M L
calm and easygoing in manner
cannot stick to the task at hand
enjoys having lots of people around
not too confident of own abilities
M L
can be relied upon entirely
doesn’t care for the company of most people
finds it rather difficult to relax
takes an active part in group discussion
M L
doesn’t give up easily on a problem
inclined to be somewhat nervous in manner
lacking in self-assurance
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MINNESOTA COUNSELING INVENTORY
The purpose of this booklet is to help you learn
more about yourself. As you become better ac¬
quainted with yourself as a person, you will be
able to plan more wisely and learn more effec¬
tively. Your teachers and counselors will be able to
provide you with better teaching and wiser coun¬
seling as a result of your taking this inventory.
The following pages contain statements that are
true for some people but not for others. The way
you reply to these statements will help you find
out more about yourself. Therefore, it will be to
your advantage to answer each question honestly
and thoughtfully. There are no right or wrong
answers.
Directions:
Read the first statement in the booklet and decide whether you think
it is or is not true about you, then mark your answer on the separate answer
sheet. If the statement is true or mostly true as applied to you, blacken
the space on the answer sheet above the number that agrees with the num¬
ber of the item. If the statement is false, or not usually true as applied to
you, blacken the space on the answer sheet below the number that agrees
with the number of the item.
Below is an example of the answer sheet. Item 1 is marked to indicate
it is true. Item 2 is marked to indicate it is false.
Section of Answer Sheet
If a statement does not apply to you or if you don’t know about it, make
no mark on the answer sheet. However, answer all the questions you can.
Leave as few as possible blank.
Remember, give your own opinion about yourself. Answer the questions
quickly and do not spend too much time on any one question.
When you mark your answers on the answer sheet, be sure the number
of the statement agrees with the number on the answer sheet. Make a
heavy black mark and erase completely answers you wish to change.
TRY TO ANSWER EVERY QUESTION.
BE SURE YOUR NAME IS ON THE ANSWER SHEET.
DO NOT MAKE ANY MARKS IN THIS BOOKLET.
USE THE SPECIAL PENCIL.
Now turn the page and go ahead.
Page Four
1. During the past few years I have been well
most of the time.
2. My home is a very pleasant place.
3. I seem to make friends about as quickly as
others do.
4. I get excited easily.
5. I am well poised in social contacts.
6. I enjoy the excitement of a crowd.
7. I get angry sometimes.
8. I find it hard to keep my mind on a task or
job.
9. I am in just as good physical health as most
of my friends.
10. I worry over possible misfortimes.
11. I suffer discomfort from gas in the stomach
or intestines.
12. I would rather win than lose in a game.
13. My memory seems to be all right.
14. I have never been in trouble with the law.
15. I easily become impatient with people.
16. I have difficulty in getting rid of a cold.
17. I have periods in which I feel unusually cheer¬
ful without any special reason.
18. I find it easy to be the life of the party.
19. My parents have often objected to the kind of
people I go around with.
20. I gossip a little at times.
21. I am subject to eye strain.
22. I have spells of the “blues.”
23. I like to know some important people because
it makes me feel important.
24. If a party is dull, I take the lead in pepping
it up.
Go on to the next column
25. I find it easy to express my ideas.
26. I am embarrassed when meeting new people.
27. I dislike having people about me.
28. I enjoy many different kinds of play and
recreation.
29. I prefer to pass by school friends, or people
I know but have not seen for a long time, un¬
less they speak to me first.
30. I dream frequently about things that are best
kept to myself.
31. I resent having anyone take me in so cleverly
that I have to admit he put one over on me.
32. At times I am all full of energy.
33. I drink an unusually large amount of water
every day.
34. I frequently find myself worrying about some¬
thing.
35. I am easily awakened by noise.
36. I feel at ease with people.
37. I seek to meet the important person present
at a reception or tea.
38. I have colds.
39. I hardly ever notice my heart pounding and
I am seldom short of breath.
40. I have been depressed because of low marks
in school.
41. It makes me uncomfortable to put on a stunt
at a party even when others are doing the
same sort of things.
42. I cross the street to avoid meeting people I
know.
43. I get angry easily.
44. The members of my family are too curious
about my personal affairs.
45. I cannot keep my mind on one thing.
Go on to the next page
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46. At times I feel like swearing.
47. I lose self-confidence easily.
48. I find it very difficult to speak in public.
49. I am sure I get a raw deal from life.
50. I have never had a fainting spell.
51. lam sorry for the things I do.
52. I frequently have to fight against showing
that I am bashful.
53. I like to flirt.
54. I feel just miserable.
55. I have been responsible for making plans and
directing the actions of other people.
56. If I could get into a movie without paying
and be sure I was not seen I would probably
do it.
57. I do not like everyone I know.
58. I feel lonesome, even when I am with people.
59. I prefer to limit my social life to members
of my own family.
60. I believe I am no more nervous than most
others.
61. I feel self-conscious when volunteering to
take part in games or other organized ac¬
tivities.
62. It is hard for me to keep a pleasant disposi¬
tion at home.
63. I usually feel that life is worthwhile.
64. I take cold rather easily from other people.
65. I am troubled with the idea that people are
watching me on the street.
66. I feel very self-conscious if I have to say
something to start a conversation among a
group of people.
67. I am embarrassed because of my lack of ex¬
perience in social situations.
68. My parents treat me more like a child than
a grown-up.
69. I feel that my parents are disappointed in
me.
70. I seem to be about as capable and smart as
most others around me.
71. I shrink from facing a crisis or difficulty.
72. Even when I am with people I feel lonely
much of the time.
73. I feel self-conscious because of my personal
appearance.
74. I think nearly anyone would tell a lie to keep
out of trouble.
75. I have never been paralyzed or had any un¬
usual weakness of any of my muscles.
76. I have often found people jealous of my good
ideas, just because they had not thought of
them first.
77. I have sometimes felt that difficulties were
piling up so high that I could not overcome
them.
78. My eyes are very sensitive to light.
79. I get upset easily.
80. I often think, “I wish I were a small child
again.”
81. Once in a while I think of things too bad to
talk about.
82. I feel self-conscious when reciting in class.
83. My table manners are not quite as good at
home as when I am out in company.
84. It has been necessary for me to have medical
attention.
85. I do not have spells of hay fever or asthma.
86. No one seems to understand me.
87. Almost every day something happens to
frighten me.
88. My teeth seem to need dental attention.
89. The sight of blood neither frightens me nor
makes me sick.
90. Whenever possible I avoid being in a crowd.
Go on to the next page
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91. I feel self-conscious with strangers.
92. I have a fairly good time at parties.
93. I dislike social affairs.
94. My parents too often expect me to obey them,
now that I am grown up.
95. I do not mind meeting strangers.
96. Someone has it in for me.
97. I feel that I have often been punished with¬
out cause.
98. I do not mind being made fun of.
99. Peculiar odors come to me at times.
100. I worry too long over humiliating experiences.
101. I feel weak all over much of the time.
102. I am unusually self-conscious.
103. At times my mind seems to work more slowly
than usual.
104. My parents would keep faith in me even
though I could not find work.
105. I feel fatigued when I get up in the morning.
106. I cry easily.
107. I have little or no trouble with my muscles
twitching or jumping.
108. While in trains, buses, etc., I often talk to
strangers.
109. I feel like giving up quickly when things go
wrong.
110. Life is a strain for me much of the time.
111. I often feel as if things were not real.
112. I have had to keep quiet or leave the house
to have peace at home.
113. I seldom worry about my health.
114. I have never felt better in my life than I do
now.
115. I may know the answer to a question, but fail
when called upon because of fear of speaking
before the class.
116. People say insulting and vulgar things about
me.
117. I am happy most of the time.
118. My parents and family find more fault with
me than they should.
119. At times I hear so well it bothers me.
120. If given a chance I could do some things
that would be of great benefit to the world.
121. I have often met people who were supposed
to be experts who were no better than I.
122. I work under a great deal of tension.
123. I envy the happiness that others seem to
enjoy.
124. I am very seldom troubled by constipation.
125. I cannot understand what I read as well as
I used to.
126. I have had periods of days, weeks, or months
when I couldn’t take care of things because
I couldn’t “get going.”
127. My hardest battles are with myself.
128. I become nervous at home.
129. I find it hard to do my best when people are
watching.
130. Ideas run through my head so that I cannot
sleep.
131. I come to my meals without being really
hungry.
132. I am quite often not in on the gossip and talk
of the group I belong to.
133. At times I have fits of laughing and crying
that I cannot control.
134. I feel very tired towards the end of the day.
135. At times I feel like picking a fist fight with
someone.
Go on to the next column Go on to the next page
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136. I am likely not to speak to people until they
speak to me.
137. I try to remember good stories to pass them
on to other people.
138. I get mad easily and then get over it soon.
139. I know who is responsible for most of my
troubles.
140. I am troubled by attacks of nausea and vomit¬
ing.
141. I have not lived the right kind of life.
142. No one seems to understand me.
143. Sometimes without any reason or even when
things are going wrong I feel excitedly happy,
“on top of the world.”
144. One (or both) of my parents is very nervous.
145. Sometimes my voice leaves me even though
I have no cold.
146. I have had blank spells in which my activities
were interrupted and I did not know what
was going on around me.
147. I like to take the first step in making friends.
148. I have had a strong desire to run away from
home.
149. Criticism disturbs me greatly.
150. I consider myself a rather nervous person.
151. I find it hard to set aside a task that I have
undertaken, even for a short time.
152. I get discouraged easily.
153. Most of the time I wish I were dead.
154. I hesitate to volunteer in class recitation.
155. At times I have very much wanted to leave
home.
156. I have difficulty in starting a conversation
with a person who has just been introduced.
157. I have very few quarrels with members of
my family.
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158. I like to meet new people.
159. I do not read every editorial in the news¬
paper every day.
160. I am worried about sex matters.
161. I am always disgusted with the law when a
criminal is freed through the arguments of a
smart lawyer.
162. Most of the time I feel blue.
163. Once in a while I put off until tomorrow what
I ought to do today.
164. I have difficulty in starting to do things.
165. When I leave home I do not worry about
whether the door is locked and the windows
are closed.
166. I love to go to dances.
167. Many of my dreams are about sex matters.
168. In school I sometimes have been sent to the
principal for cutting up.
169. I was ill much of the time during my child¬
hood.
170. I enjoy social gatherings just to be with
people.
171. I enjoy speaking before groups of people.
172. Criticism or scolding hurts me terribly.
173. I have never had a fit or convulsion.
174. I am able to recover quickly from social
blunders.
175. I get all the sympathy I should.
176. Some particular useless thought keeps com¬
ing into my mind to bother me.
177. If given a chance I would make a good leader
of people.
178. I have been quite independent and free from
family rule.
179. I brood a great deal
180. I certainly feel useless at times.
Go on to the next page
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181. My judgment is better than it ever was.
182. My feelings are easily hurt.
183. Things go wrong for me from no fault of my
own.
184. I am indifferent to people.
185. My parents fail to recognize that I am a
mature person and treat me as if I were still
a child.
186. I have difficulty in talking to most people.
187. Most people will use somewhat unfair means
to gain profit or an advantage rather than
to lose it.
188. In walking, I am very careful to step over
sidewalk cracks.
189. There is very little love and companionship
in my family as compared to other homes.
190. I wish I were not so shy.
191. Most nights I go to sleep without thoughts or
ideas bothering me.
192. In a group of people I would not be embar¬
rassed to be called upon to start a discussion
or give an opinion about something I know
well.
193. My daily life is full of things that keep me
interested.
194. I think a great many people exaggerate their
misfortunes in order to gain the sympathy
and help of others.
195. During one period when I was a yoimgster
I stole things.
196. People often disappoint me.
197. My worries seem to disappear when I get into
a crowd of lively friends.
198. I have had periods when I felt so full of pep
that sleep did not seem necessary for days at
a time.
199. I have had no difficulty in keeping my bal¬
ance in walking.
200. My family does not like the work I have
chosen or the work I intend to choose for
my life work.
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201. I like to let people know where I stand on
things.
202. I feel that it is certainly best to keep my
mouth shut when I’m in trouble.
203. At times I have enjoyed being hurt by some¬
one I loved.
204. I have been afraid of things or people that I
know could not hurt me.
205. My parents expect too much from me.
206. I am certainly lacking in self-confidence.
207. I daydream.
208. My way of doing things is apt to be misunder¬
stood by others.
209. I enjoy trying to persuade people to do things.
210. At times I feel like smashing things.
211. I get along as well as the average person in
social activities.
212. I prefer to participate in activities leading to
friendships with many people.
213. I am against giving money to beggars.
214. Sometimes when I am not feeling well I am
cross.
215. I am troubled with feelings of inferiority.
216. I am sure I am being talked about.
217. I am easily embarrassed.
218. My parents have objected to the kind of com¬
panions I go around with.
219. At times I have a strong urge to do something
harmful or shocking.
220. I don’t seem to care what happens to me.
221. I have much difficulty in thinking of an ap¬
propriate remark to make in group conver¬
sation.
222. I like to study and read about things that I am
working at.
223. I feel I must have many social contacts to be
happy.
224. I forget right away what people say to me.
225. I am at ease with older people.
Go on to the next page
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226. I have been disappointed in love.
227. If people had not had it in for me I would
have been much more successful.
228. I sometimes tease animals.
229. I have had attacks in which I could not con¬
trol my movements or speech but in which I
knew what was going on aroimd me.
230. I have a good appetite.
231. I find less understanding at home than else¬
where.
232. I have periods of such great restlessness that
I cannot sit long in a chair.
233. My father is my ideal of manhood.
234. It makes me feel like a failure when I hear
of the success of someone I know well.
235. My conduct is largely controlled by the cus¬
toms of those about me.
236. I find it difficult to start a conversation with
a stranger.
237. Neither of my parents gets angry easily.
238. I have been absent from school because of
illness.
239. I have shooting pains in my head.
240. At parties I am more likely to sit by myself
or with just one other person than to join in
with the crowd.
241. I meet strangers easily.
242. Once in a while I feel hate towards members
of my family whom I usually love.
243. Often I can’t understand why I have been so
cross and grouchy.
244. I am almost never bothered by pains over the
heart or in my chest.
245. I have strange and peculiar thoughts.
246. My relatives are nearly all in sympathy with
me.
247. I have no dread of going into a room by my¬
self where other people have already gathered
and are talking.
248. My hands have not become clumsy or awk¬
ward.
249. I hear strange things when I am alone.
250. Neither of my parents has insisted on obedi¬
ence regardless of whether or not the request
was reasonable.
251. My sleep is fitful and disturbed.
252. I have disagreed with my parents about my
choice of a life work.
253. Much of the time I feel as if I have done
something wrong or evil.
254. I do not worry about catching diseases.
255. I find it hard to make talk when I meet new
people.
256. I am afraid of losing my mind.
257. I am easily downed in an argument.
258. Sometimes I enjoy hurting persons I love.
259. I do not always tell the truth.
260. There is something wrong with my mind.
261. I have more trouble concentrating than others
seem to have.
262. I have had periods in which I carried on ac¬
tivities without knowing later what I had been
doing.
263. I do not blame a person for taking advantage
of someone who lays himself open to it.
264. I am bothered by the feeling that things are
not real.
265. Once a week or oftener I feel suddenly hot all
over, without apparent cause.
266. I am sure I get a raw deal from life.
267. I refuse to play some games because I am not
good at them.
268. It frightens me when I have to see a doctor
about some illness.
269. I wish I could be as happy as others seem to
be.
270. My parents seem too old-fashioned in their
ideas.
Go on to the next column Go on to the next page
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271. Once a week or oftener I become very ex¬
cited.
272. One or both of my parents has certain per¬
sonal habits which irritate me.
273. It makes me impatient to have people ask my
advice or otherwise interrupt me when I am
working on something important.
274. I am so touchy on some subjects that I can’t
talk about them.
275. I enjoy small children.
276. I have difficulty getting to sleep even when
there are no noises to disturb me.
277. I have ups and downs in mood without ap¬
parent cause.
278. The actions of one or the other of my parents
have aroused great fear in me.
279. I have often lost out on things because I
couldn’t make up my mind soon enough.
280. I have several times given up doing a thing
because I thought too little of my ability.
281. When in a group of people I have trouble
thinking of the right things to talk about.
282. I have headaches.
283. The things that some of my family have done
have frightened me.
284. I am a good mixer.
285. Most any time I would rather sit and day¬
dream than do anything else.
286. I enjoy gambling for small stakes.
287. I become self-conscious readily.
288. I can trust the people in my family.
289. I find it necessary to watch my health care¬
fully.
290. I am embarrassed by dirty stories.
291. People generally demand more respect for
their own rights than they are willing to al¬
low for others.
292. My speech is the same as always (not faster
or slower, or slurring; no hoarseness).
293. In school I find it very hard to talk before the
class.
294. I believe that my home life is as pleasant as
that of most people I know.
295. At an important dinner, I would do without
something rather than ask to have it passed.
296. I am apt to pass up something I want to do
when others feel that it isn’t worth doing.
297. I like parties and socials.
298. I have had very peculiar and strange experi¬
ences.
299. I have the time of my life at social affairs.
300. I wish I were not bothered by thoughts of
sex.
301. My hands and feet are usually warm enough.
302. Much of the time my head seems to hurt all
over.
303. I am nervous and ill at ease with most people.
304. I feel most contented at home.
305. I seldom or never have dizzy spells.
306. I think most people would lie to get ahead.
307. Lack of money has tended to make home un¬
happy for me.
308. Neither of my parents finds fault with my
conduct.
309. I have felt that my friends have had happier
home lives than I.
310. I find it easy to make friendly contacts with
members of the opposite sex.
311. I like to mix with people socially.
312. I have few or no pains.
313. My eyesight is as good as it has been for
years.
314. I participate easily in ordinary conversation.
315. I can be friendly with people who do things
which I consider wrong.
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316. There has been a lack of real affection and
love in my home.
317. I find it easy to act naturally at a party.
318. I can read a long while without tiring my
eyes.
319. I am eager to make new friends.
320. I enjoy entertaining people.
321. I feel I owe my greatest obligation to my
family.
322. I am rather shy in contacts with people.
323. I feel that social affairs are not serious enough
for me to enjoy.
324. Neither of my parents is easily irritated.
325. It is safer to trust nobody.
326. My parents and I live in different worlds, so
far as ideas are concerned.
327. I have had a strong desire to run away from
home.
328. I avoid people when it is possible.
329. I stay in the background at parties or social
gatherings.
330. I frequently notice my hand shakes when I try
to do something.
331. I feel that my family obligations are a great
handicap.
332. I have felt that neither of my parents under¬
stands me.
333. There seems to be a lump in my throat much
of the time.
334. I enjoy detective or mystery stories.
335. I feel embarrassed when entering a public
assembly after everyone else has been seated.
336. Often I feel as if there were a tight band
about my head.
337. Some people are so bossy that I feel like do¬
ing the opposite of what they request, even
though I know they are right.
338. I am indifferent to ordinary social contacts.
339. I take an active part in the entertainment at
parties.
340. I do not tire quickly.
341. My parents have been unduly strict with me.
342. There have been family quarrels among my
near relatives.
343. I like to read newspaper articles on crime.
344. I am annoyed by social activities.
345. I have very few headaches.
346. I commonly wonder what hidden reason an¬
other person may have for doing something
nice for me.
347. I feel embarrassed when I must ask permis¬
sion to leave a group of people.
348. I have disagreed with my parents about the
way in which work around the house should
be done.
349. I find it easy to have a good time at a party.
350. I hesitate to enter a room by myself when a
group of people are sitting around the room
talking together.
351. Neither of my parents criticizes me unjustly.
352. I have difficulty saying the right thing at the
right time.
353. I get upset when a teacher calls on me un¬
expectedly.
354. I like to participate in many social activities.
355. I readily become one hundred per cent sold
on a good idea.
Go on to the next column END
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